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ABSTRACT 



This report on the 1968-69 FLES programs of the 
Seattle and Highline, Washington, school districts, was prepared by 
the Washington Foreign Language Program. The program evaluations, a 
joint effort of the project director and three public school and 
university teachers, focus on the form and substance of the existing 
FLES programs. Questionnaires are used extensively in the Seattle 
study, and a summary of results is included- Excerpts on the 
teachers* questionnaires lead to a discussion of strengths of the 
program with recommendations- The Highline report, based on analysis 
of FLES programs in 13 schools, discusses methods of evaluation, 
findings, program planning and development, curriculum, teachers, 
media, methods, evaluation, and testing. (RL) 
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FI£S EVALUATIONS 



In the I96B-69 academic year, the director of the WFLP was asked 
to evaluate the FLES programs of the Seattle and Highline school dis- 
tricts • The director cooperated with three public school and university 
teachers in the evaluations, and prepared the following reports for sub- 
mission to the school boards* The reports are included in the final re- 
port of the WFLP for their possible value to the profession as models 
for FLES evaluation, as well as for their implicit and explicit recom- 
mendations for the effective utilization of the resources available to 
most school districts* 










AIT EVALUATION OF THE FLES PROGRAM ^ 

in the 

Highline Public Schools 
■by 

Louise S. Faye 
Dolores Sanders 
Paul McRill 

I. What We Tried to Do 

As we understood our : instructions , we were to examine the form and 
substance of the existing FLES program. We tried to: cfetermine whether the' 
form is an adequate model for future expansion and development , and whether 
the achievement of students matches the stated goals of the curriculum. ;We 
tried also to detect any present or potential malfunctions of the program 
and to formulate advice for correcting or preventing such difficulties. 

II. How We Worked 



All three evaluators examined the printed materials that were made 
available to us by the school district and became familiar with the 
various teaching materiais ih^^u here ^ including audiotapes and visuals. 



>/ ' vAt least tltf^teen ■ schools were .visited by one or another of us, , some 
. of them by^ all three/ others by two y though we. cohducted our visits separately. 

. Borne visits w more /or ;less -conducted or planhed for us. In 

v/' v : Ail three. : of :the-^^ were observed while teaching and 

\ were interviewed at length; A considerable number of classroom teachers (and 
•' '■ the ’ native/ informant ht McMiqken Height s) ; wer e - observed while teaching. .. Spanish ; 

: /': • covered every conceivable phase of j the: teaching process. \ 

. 'The. evaluators were'. ^ to talk , with most ' of these .teachers hhd with f 
nixmber of school principals. The mA- purpose of such conversations was to 
discover ^attitudes aifid opinions about the FLES program. . ^ 
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'itudents were observed while taking tests^ learning new content 
through television and other media^ doing follow-up or review lessons ^ using 
practice tapes^ playing gasnesj, and so on* Their performances were noted 
in situations exemplifying all levels of teacher competence ^ from the 
poorest to the best (mostly good). 

Having done our homeworkp made our visits^ and carried out our 
interviews^ we conferred with each other and compared notes. ' lAje found that 
our separate observations were mutually reinforcing ^ so pur notes were 
pooled^ to be unified into this report^ which is approved by^.all three 
c oinmittee . member s 

III. What We Found 



Program Planning and Bevelopment . Preliminary planning of the High- 
line FLES program was "rather careful and deliberate. It .provided for the 
involvement, of school principals and outside advisors. The induction of 
teachers and whde schools into the program is being accomplished 
gradually. So far^ the process has depended mostly upon persuasion and 
voluntary commitment. Such commitment has been encouraged by the availability 
of help from the; central staffs and by a willingness on the part of supervisors 
to let the unprepared teacher move toward perfection by small stages. As a.. 
result of this enlightened administrative policy, : anxietie s and frictions ' 
are at a; minimum^ and; the program has continued to; show respectable growth 
• and improvement , A; ■ • 



; Gurriculum. .^ Th&\' goals of; the program a*e sound. The experie rices 
provided for the; are gnerally consistent with the goals.. There 

ls;v;sbme unevenrie s s in . aiticu^ due. to the growth . pattern of the 

program ( VP iUnt ary: p distributed in a patchwork fashion) , 

partly due : to tte differences .among teacher There seems to be 

no .Careful provision, ye t^^^ foij articulation: with the program at the secondary 
level. • /'■ ' ' 'V ’ ^ . 



! . ^ Special' .Teachers' . <. The :^hree' specialists are excellent teachers i ^ T^ 



^‘provide Vgobd leader shn,p for the program. 












4 



: i-, 1 r rv;. 






Their importance to its health and growth can hardly he exaggerated. In 
addition to their obvious contribuations (teacher training^ preparation of 
materials^ example in the classroom^ etc. ) ^ their indispensable role as 
morale builders and .curriculum stabilizers must be considered. This is 
particularly significant during these deve]-opmental years^ but will continue , 
to be important as long as the classroom teachers are a mobile and fluctuating 
population of non-specialists. 



The once-a-week appearance of the special teacher is adequate in most 
classrooms. Where the classroom teacher has a special need^ more frequent 
teaching by a specialist could profitably be scheduled until the situation , 
improves. By the same token^ there are some classroom teachers who have 
achieved the competence and self-confidence to go it alone. For these 
teachers^ an occasional visit by the specialist would suffice. This kind 
of situation will probably never be "fepical. , 

Classroom Teachers . Almost all classroom, teachers participating in 
FIjES (both the typical volunteers and the occasional recruits who felt some 
pressuz*e to join) are performing adequately. As might be expected^ there 
is a wide range of quality and quantity inttheir work in Spanish^ as in 
other subjects. . 



Those teachers who are fully adopted into the "official" program^ that 
is^ those who enjoy the re^lar services of the special staff ^ generally 
have a smoother operation. , . - . ^ 



Children in the^ classes of go-it-alone yolxinteers usually, have a 
satisfying and ■ valuable experience ^ largely because of ; the ; strong: motivation 
of the teacher. . H^ fiarSSy 'be said that ;a ;pf exists. Due 

:.td 'the spottine s s of V the sequence fromjyear to year^ these classes must be 
considered as .enrichment experiences . They are better than no FIES at All : 
andy one hopes/' provide a nucleus for ; full' pfogf am development . ; 




: .teaching: ; time may -be divided between the . specialist and / 
the ^classroom teacher y the coritribution. of the latter is at least as important 
• ; a s t ha t of the forme r ■. 














* W ’ y ^wr^^ > yT r <«**r/yTO*>-g^*‘ 
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While the special teacher^ s indispensahility steins from his expertness , 
his practical services and his curriculum control^ the classroom teacher ^ s 
greatest service is symbolic. 

By saying this^ we do not mean to minimize the great load of practical 
work done in Spanish by the classroom teacher^ nor his obvious advantages 
over the specialist in matters of scheduling and the integration of Spanish 
with other subjects. Rather^ we call attention to the fact that even a good 
specialist is only a transient in the classroom^ while the classroom teacher 
is the constant guide and leader of the children. It is important to their 
forming a value scdle whether the teacher values language learning enough 
to take part in it. The implications of a negative or indifferent attitude 
are clear. 



The Wative Informant . inly one school -- McMicken Heights -- has a 
native inform£-nt. . What should have been a valuable asset to RLES here has 
become a liability. A native who is not a skilled teacher --as Rodolfo, 
and most others are not -- is valuable in language teaching for only one 
reason. He can be a perfect model cf native speech in class exercises. 



At McMicken it was incorrectly assumed that the presence of a native 
made unnecessary the presence of a special Spanish teacher. They are in no | 

way equivalent. The FIiES program at this school has been weakened by both I 

the absence of the specialist arid the bad teaching ; of the native informant. 1 

In spite of his obvious intelligence and good will^ Rodolfo is a poor teacher^ I 

. and he knows it. of an Expert teacher^ he does little 

; of what he is ideally equipped to do -- the . modeling of speech patterns -- and ; 
spends his time in translation exercises that a,re ill conceived and poorly 
.executed. 



The dlassrdom teachers at Mciy^cken feel keenly the loss of 
special., teacher.:, ^-v. - ^ ' 



their 



. Televisiori y With some; exceptions , . the ^visual and acoustic quality ; 

, ' • of TV* reception is good enough. ®he quality of teaching fis^: 'high.’ : The .cont^^^ 

and arrangement of the TV lessoris 'are more effective at the first level than 
Q second. ' ' • ' ' , » 

.ERIC 'V- \ ! 












.. 6 ■ 

The fact that the first level is better received by children and 
seems to lead to more and better learning is probably due to bwo factors. 
Firsts the early lessons have had extensive revision and improvement. Second, 
children are apparently some'what tired of the TV lessons by the time they 
reach Level II« There is not much novelty or variety in the telecasts. 

The manual for the TV series is hard for many teachers to use. They 
need a better manual or better orientation to this one. 

All in all, the TV lessons are valuable to the program -- bit mostly 
at the first level, arid especially ^when heavily supplemented by live teaching. 
Morale and learning are lowest in the classes that place most dependence on 
television alone . 



Other Basic Teaching Mateiials. After Level I, the use of other 
text materials seems to have favorable results . This is particularly true 
of the Encyclopaedia Britannica film text. La Familj,a Ferndndez . Changing 
to this set of materials revitalizes the interest of children and teachers, 
not only because it is a change, but also because it has intrinsic advantages. 
It allows morre controi and flexibility in lesson planning; the materials are 
attrac:tlLve; a considerable diveirsity of activities is provided; the teaching 
is more personal. 



Supplementary Materials . The central staff does a good job in ; : 
providing :.tape ;and visuals for teachers, ahd teachers themselves provide 
other aids ^ ' Still > there are rarely enough, especially in the category of 

> visual aids . , iOhe allmost ;uni^ suggestion by teachers isv that some kind 

'i-qf: visual -library^ boded to lessons, be provided' in each building; .. 



er|c 



The practice tape s are very effective and well liked by teachers . 

Some teachers not in the I' of ficial"^ program . don ^ t know about theip., or y-are not 
re gularly supplie d with: them . ‘ ; \ 

' . y lhservice Training ^’.' • Inservice classes haver ^apparently: been very good. 

Almost- all ’^teachers who’ have participated praise them. Many want continuaition 
^courses, and some \ feel' re a,§.y, for college courses. The availability and * 

■; effectiveness ':pf inservi'c’e ’ training are ye important in a program that 
> depends heavily:-upon- th^ involvement . of classroom jteachers. 



i?5Tt7-3rP’: 
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student Achievement , As always in FLES^ student achievement is 
directly proportionate to the quality and quantity of* teaching. Young children 
are always able to learn more language than we are prepared to teach. In ! • 
Highline, the learning situatioh is generally good^ so the quality and quantity 
of* Horning in Spanish are generally good. This generally satisfactory level 
includes some rather poor showingg^and some outstandingly good ones, . 

but most classrooms would have to^graded, somewhere between; 

Considering only the fully- operatirg core progiram, achievement is quite 
satisfactory. 

Testing . The television tests are somewhat superficial in that they 
deal with only a limited portion of what might be tested. This is generally 
true of other tests in use at present. Still, it would be a mistake to try 
for utter thoroughness and objectivity in FI^S testing. Every recitation is 
a test, and we Should not indulge our passion for formal testing at this 
level of a language program. If Spanish is to appear on the grade card, 
as some propose, the grade .shown should, represent a bd.anced judgment by the 
teacher, hot an average of test grades. 



Attitude s ,' Classroom teachers, being for the most part willing ; 

^ par ticipahts, have a rather positive attitude toward Spanish, and the, 
children Reflect the t s attitude * Some .principals have a "^ry positive 

attitude toward the program. §thers; who : are . less ' enthusiastic tend be 
at least tolerant ^ .and .t o • follow a line of; cautious acceptance . ^ ^ 

;; : ; ; Even ;^:teachers and are:'m^ to.,' FLES are typically 

• without a sound rationale for. their support;.: They tend to rely bn the ”inter- 

’ national, understanding”, cliche s.^^ (which ^,have only a’ remote and uncertain - 

practical vocatioh-and-travel .theme (which is y inapplicable 
; ' ;:for mo'st students) , - Most are seemingly unaware ■ of ^ central role that V : 

: language ^-.learning can rplay ;in individual development of conimunicati on skills , 

arid :self -awareness , yqr of the;:vforce that - it ; may-^^^^ one I s own community 

'in easing inter cultural tension^.. 

' *. • . ,v -y ' • ‘h I V''IV. ¥hat -We Recommend > ; ' '• - . ; . • 

■ ’1. .Cbntiriue ' the development of the FLES' program along its present lines. 

„■ ,g. , ■■ .. 
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1. (cont.) This recoramendation applies particularly to the continued 
use of thoughful planning, the involvement of all categories of people 
(including parents) , and the use of persuasion and helpfulness to earn 
support* 



2* Give as much attention as possible to the articLilation of different 
levels, with special attention to the transition to the junior hiigh school* 

3. Hire more specialists as the program grows* Maintain a special 
staff large enough to continue teaching at least one lesson per week in each 
classroom, and provide all that is necessary in the way of inservice ; training 
and the preparation of supplementary materials. 



4* Provide for an extra measure of help for the classroom teacher 
who needs it while learning. 



Develop a PLES newsletter to inform teachers of available services, 
to help educate them in the theory of FLES , and to remind them that, they are 
indispensable* 



6* Use native Infoririants well or not at all, 

7 •Establish visual libraries in schools. 

8* Keep: teievision. as an integral but phase it 

out at upper: grade levels, and always subordinate it to live teaching and 
personal contact * Inservice .trai should stress :the importance of the 
teacher* , * _ • 



. ; . : !:9«. Base bhe: upper. rleye^^ of FLES on something other than television, : 
•preferably ;a good'balance of film, ;> audio:; tape, .printed materials, and- 

;visuals, and|, ..of course , live teaching* ■ : - 

: 10. M ^inservice -classes available when and where they are nee:ded, 
at the levels., required and for. even small groups .^f ’teachers. This is a 
*teheap investment with big profits* ' ' 









- '9 

11. Keep Spanish off the report card until the program is fiilly 
developed, hut encourage teachers who are in the program to write comments 
ahout Spanish on the report card. 

12. Resist the financial temptation to dilute the effectiveness of the 
program while increasing its size . The number of special teachers should, 
not be too skimpy, nor their class . load too large . A- program stretched too 
thin will nullify all of the good work that has been done. 
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To prepare for the evaluation of the FLES program a meeting was hhld 
with the foreign language consultants in order ho gain an over-all view of 
some of the main problems encouhtered by them,by classroom teachers and by 
principals. This half-day discussion period proved invaluable in helping 
to focus on the kind of iiiforaaation to be sought through personal interviews 
and through questionnaires. 

Three kinds of questionnaires (the sample forms have been included 
in this report) were sent to each elementary principal: -(l) a request, 
for a brief ^neral statement from each principai^^ c^^^ his opinion 

of the FLES program as it hiad developed in his building ; (2) a qaestiohnaire 
to Spanish teachers, grades 5 through 6; and ( 5 ) a questionnaire designed 
to gain soine insight into the reaction of parents to the FLES program. 

The harsh winter weather caused S; one-month delay in completing the 
questionnaire forms and getting them mailed to the schools . For the sake 
of expediency, we requested that if sufficient numbers of questionnaires 
had not been sent to a particular school, that additional forms be requested 
or that the schools themselves duplicate, those needed. Apparently, the 
latter method ^ras the one most generally used. We had excellent response 
from the questionnaire s ^ most of which we re rece iyed .■ before the indicated 
deadline of March 10. 

Since visits to the schools had to be postponed until mid -February, 
the number of schools we could contact personally was quite limited. 
Nevertheless , it is felt the random selection ot schools involved in the 
FLES program offered a good sampling of common practi.es, I spoke with 
principals — often at great length — , to Spanish teachers of all grade 
levels and to a few parents. I observed in a fair variety of classrooms, 
in several of which I was asked to participate in the role of teacher. I 
was also fortunate enough to be able to observe an after-school demonstration 
class offered by one of the consultants as part of the in-service training 
program. . That my sampling represented the norm in teri^,*of classroom activ- 
ities, methods, materials, teacher-training and attitudes is borne out by 
the statements made on the completed questionnaires. 

It is regrettable that advance appointments for school visits were not 
feasible, since time was of the essence. Undoubtedly, such a procedure wqiild 
have assured greater opportunity for classroom visits. Nonetheless, in each 
building principals, staff and t^^bHers were immensely cooperative and cor- 
diar during the interviews , ■ 

ln;niahy buildings I was asked to meet with teachers during, coffee -break, 
a. free period or at lunch. This procedure was time-saving and provided a 
broader Contact with teachers in those particular buildings. 
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However, I remain extremely disappointed that I was not able to visit more 
classes. In the schools in which I did, I felt the experience rewarding 
and profitable In view of the insights I gained into methods and materials 
being used in the TV follow-up, the reactions of children to the program, 
the degree of teacher preparation and general attitude toward the program. 

Most principals v;ith whom I talked seemed to be on the defensive when 
asked about the Spanish program in their buildings. Some confessed the 
Spanish program was "virtually non-existent." The main reasons given for 
failure to develop an adequate program followed a similar pattern from 
building to building: (l) lack of conviction on the part of principals 
and/or teachers of the role of foreign languages in the elementary cur- 
riculum in light of the need to concentrate on the "basics"; (2) the over- 
whelming difficulty in scheduling Spanish under the platoon, un-graded or 
continaous progress system; (3) the inability to find time for Spanish in 
an already over-crowded curriculum; (4) Spanish sacri-Hced for experimental 
programs In areas such as Physical Education or Sciehcb. ' In. one building 
a tormer native -speaking Spanish teacher had been assigned a class of slow 
readers. It was felt her load was too heavy to ask iJigr tP continue to 
coordinate and teach in the Spanish program. Home-robin teachers under the ^ 
continuous progress system pointed but they /have only a few minute s each 
day with the group of children in their ehai^ge. Even if they wanted to 
teach Spanish (and quite a large number expressed their desire to do so), 
the Spanish TV lesson cuts across group scheduling. But in spite of the 
brief time teachers have in the home-room, some few were still trying to 
greet the chi ld.ren, take attendance in Spanish and use the- language wherever 
possible throughout the day. It was pointed out that in changing over to 
new methods of scheduling, even principals must sometimes take classes 
so ti^t specialists among the^ teachers can be hsed to the best possible 
advan^a^ . In reply to the questibn eoncefnlng the use of "Spanish Special- 
, Ists" in such buildings , it was revealed they; did not exist or did hot have 
the supipoft of other tebchers in working out a new type of scheduling for 
Spanish.;/": ^ / 






|By arid ;large the most cphsistent cbmpiaint among teachers and principals 
was 'ibck of time to; include Spanish in the crowded curriculum. ; The ti®e 
element also entered in the complaints of teachers who feel their preparation 
in Spanish is; inadequate. Too much prepara;tion time Is require for daily 
lessons to prqduce ade^^q resuits; /Most of these were; teachers at the 
fifth or sixthl'ljrade levb^ many of whom were male teachers. Practically 
all of -the male teachers with whom I spoke revealed a negative attitude 
toward the program as a whole. ; The general feeling seems to be that they 
are, top inadequately prepared for their level and are;; quite : frank; in their ; 
belief tha.t' their own; at tit ude^^^^^^i^^ effect bh pupil mptivatibn. 

I heard more cbnsiatently among uppef-i-int^ 

aijput the cbntbnt ani^ of the TV lessons. In a large and appa rently 

growing number bf cases, teachers at the upper levels who are trying to 
' keep the Spanish program going end who feel; they have had some success , 
have experimented with substitute nsiterials such as the VAL notebooks or the 
Familia Ferndndez materials . 
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Many of these teachers feel that the approach of offering Spanish to all 
children is a "waste; of valuable time," and that Spanish (perhaps along 



with other languages) should be offered; as an elective in an enrichment 



program for pupils of high aptitudes. Ohe.iecurring complaints serious 
enough to merit attention, also comes principally from the upper-inter-; 
mediate group of teachers. They trace their attitude of "rebellion’’ and 
their resistance to FLES in general to the manner in which Spanish was 
initially introduced into the elementary curriculur . In their own words, 
expressed over and over again, "Spanish Tfas crammed down our throats." 

They feel quite strongly that they should have been better informed from 
the beginning as to the goals and objectives of the program and granted 
the cpportunity to express their opiniohsi In a few cases the introduction 
of Spanish into the curriculum was likeried to that of Economics which they 
feel also has been 



Principals, especially in the. central area schools, tend to believe it 
ironic to attempt to teach Spanish to children whose needs in other : 
subject-matter areas are not. being met. They;^|>i^^ difficulty child- 

ren in their schools experience with their own language which some feel 
is a kind of ’’second Irnguege" already. As oie principal put it: "I would 
rathe r teach these children to add correctly 7 and 3 than to , give them 
a smattering of a foreign language they will probably never use." 



To sum up, I found evidence of deep concern among principals and 
upper-intermediate teachers over their inability to maintain a contin- 
uing and well-articalated program from one grade level to another; an 
expressed . need' for more adequate materials either to supplement or replace 
the TV program; a further need to be convinced that Spanish deserves to be 
considered a "priority subject" when more basic needs are not being 
properly met in an. already crowded curriculum; a multi-lingual approach 
./ which would offer choicac * of several languages as electives to a select : 

; few ;with^ ^^ctailsts : doings indeed, in this group 

went so far ss to e.xpress a desire to see the : Spanish program discorded . 
The positive aspect of their complaints is, perhaps , best exemplified in 
t he statement ’’let’s do it right - - - ' or not at all. " ■ Thus it would ■ seem 



that, the negativism encountered stems from an earnest desire to see a good 
.. quality program and the frustrations experienced when this is not achieved . 



At the third and fourth grade; levels I heard few complaints with 
respect to the program. The few I did hear j however , were perhaps more 
ad.amantly expressed' than were those of ‘the upper grades . • They centered 
upon not being informed that they would have to teach Spanish when, they : 
entered the- school district ; that .they" are left by administrators, and 
supervisors "to fend for themselves:;" that: materials are grossly inade- 
^;,quate ih‘ tferms of both quantity and quality; . the' tragedjT' of seeing the 
,'gaiiis made in,.gradew 5 and '4 lost when.;children. f^^ no continuing: program, 
lo challenge them -in grades 5 and 6. , 
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In some of the classes I visited at this level, I found the children highly- 
motivated and performing well in Spanish in terms of pronunciation, structure 
and comprehension. It is significant that the most outatanding class T saw 
in terms of motivation, varie-fcy of approach and acquired skills was that of 
a teacher who has had no formal •training of any kind in Spanish except what 
she has learned from watching TV with the children. Her techniques she has 
acquired in in-service classes and work-shops and through imita-tlon of the 
TV teacher. Many teachers at this level complain, '.n my opinion, hecause 
they are totally unaware of how well their students perform. 

The excellent demonstration class which I observed at an after-school 
hour was initiated at the request of third and fourth grade teachers. With 
closer contact with consultants and provisions for adequate supplies of 
quality materials in each building, the Spanish program at the third and 
fourth grade levels should present few problems. It was interesting that 
the vast majority of teachers at these levels expz*essed the desire to see 
the program extended down into the primary grades. ; ^ 
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REPORT OP VISITS TO SCHOOI^ 
Paul McElll 



In ally I was able to yi^lt fifteen schools, some from the south end 
of the district, some from the north. By previous arrangement, Eunice 
Faber visited the middle . I had hoped :f^ a greater number of visits , 
but the snow storms , the press of other buslne s s , and the difficulty of 



scheduling some visits contributed to a reduction in number. 



As it turned out, I think that fifteen schools (p3.us a similar 
number for Professor Faber) were enough^to: see at least a sample of every- 
thing that . is going on in : the FUSS program. There were hardly two visits 
alike in form and substance. The schools differed by size, community, 
type , curricular pattern, admihistrative policy, gerierai quality, morale 
and: attitude. , 'V' , ‘ir" ; 



Each of miy visits included at least an interview with the principal. 
Almost j all included ygroup or individual interviews iwith faculty from the 
appropriate grade levels. In a few schools j, I talked to all or nearly 
; all teachers in grades three to six. In about half of the schools, ■ I 
visited actual Spanish recitations of several different types. 



Class visits. 



but 



1 wanted to visit Spanish recitations. in all schools, 

couldn’t. In a few cases ^ there were none to be visited. Most of the 
time,' class visits were difficult or impossible to arrange because my 
did hot coincide witb tlie T^ some other fixed 

a few schools, more classes were available than I could 



visiting time 
schedule . In 
possibly visit. 



There is little to say about the classrooms Where teachers are actually 
carrying out t program, elt)her::iwi The quality of teaching 

is almost always good enough, frequently excellent.. These teachers tend 
to be mope apologetic tihan they heed^^^^^^^b 

Spanish pnd; their control; of speech; patterns. True oV 

substandard usages cdn; be observed,; bdt they 

.the children's spOechf^ to the coWecting Influence of TV and tape. 

The most coimon );def iciency is heavy a. reliance on TV, and too little 



active leadership by the teacher. . 



;Some schools have solved ■„ the '.teacher problem to their satisfaction 
-bdv.e^^^ mqst|;;abie' ;:teachers ; teach Spanish in a number of 
'■cl^ssrpoms i :; Others ,:have abandoned:',4bhe.!TV : program,: at ^ grade 

Famiiia .Ferhdhdez or: other materials . In one of these , 

: reel tat ion .of fthree'. j-co^^ classes whose 'tea chei's worked as 

a ,,team,= scheduling seller recitation units at other, times during the week. 









:The .operation -seemed; to; be going well, and to be well received by children, 
■‘teachers and principal.' The principal here views FLES as > a,, unifying factor 



' 4; ■ I -■ 



forlhisj 
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In the "Northeast Complex", I missed the weekly recitation led hy 
high-school teachers and students, hut saw follow-up recitations led by 
a native speaker. The children we-'e doing well in Spanish and seemed to 
have good attitudes toward it. I was pleased by the (very rare) evidence 
6f cooperation between elementary and secondary schools, but a little 
worried because the influence seemed to; flow too much in one direction. 

No steps had yet been taken toward articulating this venture with the 
seventh grade, where normally a new start is made in the same materials 
now being covered in the elementally school. 

Local adaptatioha of the district program are probably a good idea 
for future develpimient, but I seriously question whether high-school 
people should initiate and operate programs wi thout seeking the help and 
advice of PLES (specialists already on the district's payroll. I also 
think it unwise of elementary-school principals to assume that high-school 
teachers understand eieineritary education and will unfailingly serve its 

purposes.', ■ V- ^ , ,■ 



In summary, the learning of Spanish seems to be progressing satis- 
factorily under the various arfangeiae^ whereby it is actually being 
taught by some bna . It is not processing satisfactorily where a teacher 
merely turns on the TV sC> Pf ’whCi® ignored. 

In fact , the me^® pnality of iC^hdn the least interesting 

Issue that has ■ developed in my part of the evaluation, being quite predict- 
ably dependent upon other things. V ^ 



Interviews Mrth principals . A: few princlnals provide positive 
leadership in FLBS." ; The program generally thrives in, their schools . 



A few principals are openly 
hardly exists in their; schools . 



hegative about FLES. The program 



A larger number of principals profess to have positive attitudes 
about PUSS in the abstract , but, for a variety of reasons , are not 
doing much; CP^ it in the CPS^am exists or doesn't, 

room by room, in their schools. 



Here ^Ce of the reasons given i^or the failure to provide pos- 

itive implemehtC^o^P^'^'S^ie' program, in approximate order of frequency. 

1 . It i,s a questions*of priorities . Too Hffi.ny more important 
things ar^e competihg for the Available time and energy. 

2.1 In. the absence of trained teachers, I can 't insist that 
teaching I be- . done by t !» incompetent . 

. 3. GWldren, in afsloWt socio-economic group are 

,to learn a foreign language, or need other subjects more. 

/ 4. The px;ogram was forced on us', and has created 'so much 

■i't%cCPP.'*'' ully'-o'p^ in .many. ■ 

^ - 'classrooms. ' ‘ ■ 

‘ 5* The TV instruction can^be used only in the early grades. 

the^chlidren are bored. 
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6 . 

7 . 



3 . 

9 . 



The TV content goes too fast, and the speech is indistinct, 
making it hard ;?or teachers and: children. 

Teachers who don't know Spanish have to spend so much time 
preparing for a fifteen-minute lesson that it is not fair 
to other subjects. 



The inservice training 
has "been too little of 



program has not been adequate. There 
it, and classes have been held at too 
great a distance, and bhethe teachers d own time. 

The FLES specialistshave been helpful, but there aren't enough 
of them to give regular help on a continuing basis. 



Some principals were proud of : their, FLES programs and ;,said that they 
would want to keep them, even if the district dropped its program. These 
principals usually had suggestions for improvement --more native inform- 
ants , more coordinators , centrally produced visuals available in the 
building, more varied TV programming, and so forth. 



Some principals wa.nted to avoid scheduling an interview. They seemed 
a bit cornered and ;Uncomf.ortable when we started tallk, but inyariabiy 
warmed up to the conversation. Most of them are very nSive about FLES , 
and are uhderstandably reluctant to dlbcuss the sub jec that : they know- 
least about . Even so, most of these principals revealed a potential for 
enthusiasm and leaders hip --if they could have a dependable apparatus for 
operating the program, if they could understand its educational : values , 
and ^ they could improve the morale of their faculty. 



It seemed to me that many principals (in personal interviews as in 
written statements ) revealed some feelings of guilt with respect to FLES . 
They seen to be generally able and re sponsible people, who Just don't know 
what to do about this program. Consequently, they would rather direct 
their energies toward things they understand better, especially if this 
avoids friction with teachers. 



Interview with teachers. 



Teachers spoke freely,, even though some of 

•them sus.pected me of being . an agent , of the establishment . Very j . very,, few 
of them opposed’ FLES as a matter of principle. But most of them were 



very critical of the' Seattle program. 



Most of the negativism, I am convinced, comes from teachers ' sense of 
inadequa;cy in this subject,.. They not' only feel that they don't know 1 
Spanish well enough , but that ; they can' t possibly learn it well enough, 

At :thi s point , it is probably of ', li-ttle : importance whether their feelings 
('reflect objective truth. Emotional truth is at least as po-werful as 
objective truth.' : 



'In. - each building, ■• the.: morale 'Of the. faculty reflects 'rather accisfately 
■ ,the kind '’of leadership, that -the J principal gives. Or, perhaps, in some 
'.'cases -.the leadership refledts, ’the .faculty morale. . In one or two' biiidings ' 
'where.; th^e principal was quite ne^-fcive, there were a few hardy teachers : 

’ wbq liked Spanish arid ta.ugh-t.it regularly. ,/ ■ 
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Oddly, teachers who were enthusiastic about FLES were more reticent 
than its detractors. In group interviews, positive comments were rare. 

In private interviews, enthusiasm yas sdia6«iines srhotm apologetically -- 
"I know that doesn't agree with the position of* the Teachers' Association.” 

Teachers generally said the same things that! principals said, the same 
things auoted from the written survey. They want the prograim staffed with 
specialists. There Isn't enough time in the school day. Not all children 
should take Spanish. The inservice program isn't sufficient or sufficiently 
convenient . : 

Most teachers ware not willing to hazard a guess about whether parents 
liked the program. For the most part, they had never discussad the question 
with parents, and parents never nentioned it tpi them. Teachers who said 
that parents don't approve seemed to be projecting their bvm feelings, not 
reporting on knowifact. \ \ 

With few exceptions, teachers seemed to have a genuine concern about 
doing the right thing, in PIES and in other subjects. E?en the most 
emotional detractors wanted to feel that their negativism was justifiable. 
Audi as I have said teachers 'Approved of FIES i principle. Many of 

the teachers most critical of the Seattle program: gave PL a very high 
priority of impdrtahce, as high as the ''basld'^ subjects : ih- m^^ 

I do not wish to make it seem that all was negative, but I stress the 
negative because it :1s highly sighificant^ saw a sizable trdnor Ity doing 
a respectable job bn FLES , and, rihcidehtally, demons tratingth fact that 
much of the negative opinion is wrong on the question ofvririat is possible . 

The positive- accomplishment is doubly Impressive when encircled by people 
: saying it can't be done. " L , 

To be specific, some of the best teaching I saw was done by teachers 
who came into the program with little or no previous experience in Spanish. 

I believe that this is not be explained by special talent, but rather by 
si>ecial attitude . Let it be admitted that some teachers, with or without 
ample training, were not doing as well, and I suspect that some of them 
are not doing so well in arltbjnetic or social studies. 

There seems to be a tendency to expect an unrealistic degree of , 
perfection in FLES. At. the same time, all of the inadequacies of other 
■ ^ : , • . programs which are blddr, better supported financially, and better endowed 
with time in the school day, are explained away or accepted with little 
■' Complaint . 

Attitudes were much more positive among third-grade teachers than 
V V . among the ^ teachers of higher grade levels. There are obvious reasons 

for this, reasons of which the teachers are aware.' 

' ‘Vo Teachers regularly praised the wrk of the special FLES staff,, but 
hardly anybody .thpuglt there was enough of this kind of help. 







. V ' ' , • ■ , ■ ' ■:;is: :v 

A most disturbing fact la that so many teachers — even principals — 
think of the central adm .nisvratlon as "they". Even people in the curriculum 
division, who ma 3 (r;,rhave spent most tf their lives in the ■ classroom, are 
considered to toe unaware of the fact life in schools r 
whether this is true, tout, once again, it is enough that most teachers ^ 
toelieve ■ it to toe there . 

Last of all’^ it is etoyibus tol^t teachers are how concerned with many " 
difficult ; and sometimes frightenihg new cohditibns , In the midst of ' the 
urban crisis, the racial crisis, the crime crisis , the dope crisis and 
sundry other crises, it is hard for some teachers to focus their attention 
on the question of FIES. Also, it is not too unlikely that some teachers 
may use ELE5 as an emotional outlet for their crisis-born frusti-ations. 
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SUMMARY OF TEACHER QUESTIOiniAIRSS 





The qaestlohnalres sent to ail eleineritary s,chools were intended 
to aapplement the irifonaation and impresElohs galtied from our personal 
contacts with teachers. A total of 460 third-, fourth-, fifth-, and 
sixth -grade teachers returned the forms to us. Almost all schools returned 
some questioiinaires, and a few sent replies from all teacherE in those 
■ -'';-four -grades. j 

Since the number of replies is far less thatii lOO^ of the possible 
numher (less than 50 ^?), we have no way of being sure that the sample is 
an adequate representation of the whole faculty. However, the responses 
correspond rather closely with our own observations and with the estimates 
given by school prihcipals. It Seems -likely this 

sample is in the direction of negativism toward the FLES program. 

The numbering in the following summary does not correspond to the 
item numbers on the survey form, since some items were for 'background 
information only, and some other items are conibined in the sumraarj''. 

\ , The nuniber of replies from the different grade levels were as \ 

follows; 

Third grade -- 15k 
; , ' , ' Fourth, grade ! ll6 

' ' ‘ ■ Fifth, -grade 121; 

■ ; Sixth grade ' ^9 

Teachers of conibihation; classes were counted at the lower grade lev^el. An- 
swers are tabulated here in percentages of the totals , rounded?of fotoi^t 
nearest full percentage point . , 

Item number 1. How often does your class see the Spanish TV lessons? 






Third 


Fourth 


Fifth 


Sixth 


All .. 


-.Regularly; 








10 ^ 




Vbfteh'-^" '• :•■■ ■■? 


.2f 'V' 






2i . 


■ 0 " 


vOccasionally '■ 




y„ ■- . 9 ^, 


•\ ■■ 




■ .-‘■H/... % : 


".Never /- • 




" ■ ■ 


hQy:-', 






ySo apswer • 










: "0^- 



,v;;:iSfote j,. lih the';. up grades ,ya/consid^ 'hudber , of those .answering 

■ . "never" .said they had, started out in the fall'-using, TV i^gularly, b had 
. to give it up because the^ children couldn't keep upy couldn’t understand, 

'= or bec.sme^ bored.; i ’ _ . ^ 
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Item number 2, 
your class: 


How many 


times per week do you yourself teach 


Spanish to 




Third 


Fourth 




Fifth 


Sixth 




None ' 


: ' ■ ■ : 








h2i> 




One , 


20 






0' ■ 


0 : 




Two 


■ 35^:; ;? 


22i 




17< 


; 1256 


. ■ 20 % ' ' 


Three 




■ 12 ?& 






s^' 




Pour 




•' • 






:■ 11 ^' 


0}y'y 


Five 




: '0. 




' . ' 10 ^' f 




' ;i4^^.'. ■ 


Taught by other 
teacher 




' ■■ 










No answer 










V'..,:..; ■ -4^. . 


..... 0 


Note; The teachers who answer ''hone’'are.:: only sometimes the- same as ■ 
those who do not.; use use bhly TV; others use ' only 

teaching. While nokrteaching is much more prevalent in the higher grades, 

the percentage of fairly regular :.teaohin« stays rather constant thfouah the 


grades. ]Mai^ teachers? tndica 
teach^Spanish (about February).^ 


they had only recently started to . 


Item nuntiber 5. : What kinds of training 

background for - teaching Spanish?' . ; 


or experience 


have you 


had as a 




Third 


Fourth 




Fifth 


Sixth 


'All 


None 




20 ^ ,v 


' iil ' ' 


20 




54^, 


High-School ; 
Spanish 


20 ■ ' 


. 26 ^'."' 




20\- 






College Spanish ; 


"511^ 






31^ 




'■ 31 ^ ■ 


Inservlce, classes ' 45^ ^ 








h0 ; 


'■ ''r ' 43 ?&..,;p;/. 


Tia.vel.!.: 












■ ;';'"’329&.\'' 


No answers . . ' 






- : - 




.V;'- v;. 





,, :. Note! rEach column totals 'mor^ 100^ i>e cause' 

^moi^ • -than .: one ‘ 'anOTrer j '.The ; ;’trayel ’’Shown “for. '^some- ;-teaoh6rs' ’ is. .'ins' ighif leant , \ ] 
'.and 'the^.pii'esehWto^ .tralning-'ih\S'jahish'-is?:b$taa'4®isleadihgi^^^ 



exeuaple, the fifth-grade teachfer with the' most highlsohool and- college work 
In Spanish' coBunentB, "I. can teach grannriar- adequately, hut I do not speak nor 
,think.ih'^Spanish.''l •. ^ ^ - 
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Only two teachers Indicated that they were native speakers. Most teachers 
who had inservice training attended only a few classes, sonetiraes only one. 



Item number 4. How effective are inservlce classes in helping to meet 
your needs? 





Third 


Fourth 


Fifth 


Sixth 


All 


Adequate 




29i 


2% 


21$ 


27^ 


Inadequate 


10^ 


iBi 


2.2$ 


'■ 10^ 


15^ 


Other* 




6i= ' 


M 


■ / 10?f 


7f / 


Wo answer 




: 


5^- 




52$ 


Note: 


Coxaments here 


mean much 


more than 


the tabulation. 


VSaay or 



most of those who say” adequate" are talking about quality. They often say 
that the quantity is too little. Mary or most who sayo^’ inadequate" are 
referring to quantity or riet result . : ' Both ^qups actually seem to agree that 
the classes are good, hut .:insufficient . The "no-answers'! correspond; closely 
to the group who took no inservice classes . Curibusly , several teachers who 
took no clas se s are most vigorous in denouncing them as inadequate. 

Urider "otfer'l comments tha^ are too inconvenient , 

too !tlme-cbnaiMdhg^.;:-that they vare '-df^ten-rcanpeii^ 



Item number 5 * 


■ How adequate dp you 


.consider your preparation 


in Spanish 


for tte grade 


level you 


teach? 










Third 


Fourth 


Fifth 


Sixth 


All 


Excellent ; ■ 












Good ■; 


■ 28 ^ 








21$ 


Fair ■■■ . 


.. , 15 ^ ; 








11 ^ 


Ina^quate' ■ 




66$. 


v':; 






No ausyer 










r:: 3$^ ■ 



Note : ■ Coinments under "inade<3uate" : often singled out one reason fpr 
inadequacy — poor . proriunciatibni 'itbo a grade level, inability to 

prepare visuals , etc . Some of the " Inadequate" seem almost satisfied 



with their preparation, while others are highly emotional in their extreme 
expressions' of inadequacy. Most teachers simply made a check mark. 



Item nuiaber 6. 


To what 


degree do you 


feel the TV 


program achieves 


FLES 




Third 


Fourth 


Fifth 


Sixth All 


Highly success- 
ful 


3f 








3% 


Fairly success- 
ful 


72^ 


5h% 


. 32% ■ 


22% 


47% 


Hot at all 


12% 


54%.' ■ 




': V A3% ^ 


54% 


Don’t know 


: 


''■■:■■ '4%':' 


i4% ' :■ 


8% . 


4% 


No answer 


: 5%' 


7%, 


.^■''7%v'' 


27% 


11% 



Note I This question tiirned out to be an exercise in; non- conmunlcatibh. 
Most of the "riot at ail" resporises : are f rqm teaGhera who do not U.S0'v=TVj;i»r Ifeny - , 
of litam hBvei nevrir used it. In other cases, they are fi-om terichers.; w^^ 
turn on the aet , but do not participate nor follow up. Some teachers check 
"not at all," then add that they don't ^ow what the goals are. On the other 
hand, there are m cf iticisms : of thb liniltatioris pf TV. 

truth is clerir^^^: s^ Both the percenters and the cOfflinerits^^ show a bad 



state of morale 


among many teachers. ^ 


: V-'^' y 






Item number 7* 
Spanish as much 


Do the children iri your 
as they eri, joy arithmetic: 


class seem, 
or language 


generally, 

arts'’ .■■■ 


to enjoy 




Third 


Fourth ' ■■ 


Fifth 


Sixth 


All :■:' 


More : 


9% 


:'■ 'v' 1% 


2% 


7% " 


■ 5 % 


As much 


37% 


9%, 


12% 


. ' 22% 


21% 


lie ss - .. 


50 % 


S 5 % 


76% 


56% 


65% 


Don’t know . 


.; 4% 


2%..i 


^2% 






NO answer 


0% 






" 10% 





items, this Qi» presents a study of teachers ' 
emotions mOr tbari it reyerilS: any 

i lAsf in .other ;it » thirigs seem w in the fourth arid fifth rhd-es than in the 
: \thlrd^:ahd5hliicthi ■ 
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Item number 8, 


Does the 


! accomplishment of your class seem worthwhile 


(in Spanish)'* 














Third 


Fourth 


Fifth 


Sixth 


V Ali ■ 


Yes 




ih5& 




27^^ 


26^ 


'NoP' ' 




30> 


/’ 


57^ 


46^ 


Don't know 




5^ 




M 




Mixed ' ; 




19lc. 




11^ 




No answer 








... ... 20^ 


. 11<^ 


v .Nptei','-; ■ 


The "yes" 


answers here 


correspond closely with the positive 


answers about 


childrens ' 


enjoyment of Spanish, but 


; negative 


answers about 



accompllshBKiife;. are about oiie -third: f ew;e of en j oy- 

inhnt, "No" is of t|»n qualified by other conditions, 

the; answer wbuid^^ 



Iteia number 9 « DO you believe that PLES, in one form or another, is essential 
; to ' good;. ^education? • 





, Third 


Fourth 


Fifth 


Sixth 


All 


Yes , 


W 


40^ 


39^ 


30^ 


59^^ 


Ho 


IS^ 


29i / 


3cyf> 


56?f. 


21% 


Don’t know 




?S ■ ' ' 


.. 


'i-'P 


7\. ^ 3% 


Mixed 


- y- 29^ • 


17^ 


17^ 


GO ; 

H 


21% 


Ho answer 


5^ 


12^ ;;.v . 


■■ ' 11^ 


15% 


10% 



^ Hptes This.helps confirm the general pbservatibn that negativism 

• , goes • up '.by. .'grade ' .leyels.v-: .; ■. 'Eyeii'':;.so it/;aea ;'s.ighif Ibaht' .that 6ni;ir.:;;27.?^';' .of " 

. : these teachers, answer V no".; to this question. Among those who deny that ; 
p;^S is.;"essentiai",- many comment that it is "good", or desirable", or 
"highly desirable" . ’ 

V 'f'- i^vMixed"^ those -saying that 

PLES, is essential for some children, and, those copping out with a vague 







K»!!!W«aB:ra»sa5K!E^ 



■f ': ..' : ■'", 






Item' number 10 ; - What changes , if any, 'would you lilte to see iri the present 

PLES':,prGgramti'V.::-'/ -''r ;h/' 'V-.."':; ' 



Third ■■' 

Get" expert;' 


Fourth . ' 


Fifth 


Sixth 


All 


: teachers, :'..y 






6hi> 




:v 3% 


Improve TV '.,y‘:, 
Reduce or drop 


1^ 






,y,:' y ^ 


9^ 


Better or more . 


JMc: 








?4> 


materials 




3i> . . 




■ ^■■yLyy.T^&y-yl':- 


Ofa 


Give us ittore t ime : 


c$ 


(5^ '■ 


' 9^ y >■ y. 


■:'";y':'l?& '■ ' .' ’■ 




Iteke FIES ; extara 
curricular or 


■ :12^ ' 






' ' 9i 




! enfichiaeht progjram . 










Gi've grades and treat . 
' Spanish as a nor- 


‘r; 


, - . . . ' •; .•■>* .yv.; 






. mal. subject 




; . ; . . h$ 


2f . 


Make it elective ,. 


■ 1^^ ; 




% 


10^ 




Make it selective 




. ■-.f H 


6i ■■■ 


0^ 


hi> 


Add other lang-.; • • 


"-‘T ■ ■ 


• 








uages 




■ ■ ' 2<^ . ■ 






3^ 


Drop FIES 


5^ ; 


'• r. 




'-■y 9^ 


7^ 


Drop FIES iuniess__. 


- 


^ 


7i> . , 




5^ 


^re -or :better;' 


^ ij 


. ':y. ' i: • 


• ' '' 




1 ■ V.. 


,■■' ,.rihservlce'-y’.'' 








-li . - 





3i' 

''0' 



i?& 



y ,. .Ho >;.chnnge s^ 'iie.e.ded ; ' ’■3%/ : \ 

' • ;i)pn't-i:n6]w, ', ; .1^, 

'/ Ho.-ccmments • ■", l5^ , -,18^ . IVfa 2 



t4>i 

0^;: 

2Tf> 



- ■ 2^,-' 



MHote:,i5‘r‘Ttiis ;t'abuiatioa 4s not veryv. useful, for several 
' "cafefoi;f«a^ |aM cf the pnoted comments vrliiybe much more 

77 -informatiye. For eiiample, even., the conmaents recoinB»ndihg the use of ' expert 
- teachers j' offered by 53?^, of the' respondents V' aye laisleading .when lumped', 
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Probably most of these coiameuts favor a fall specialization of the Spanish 
program, but they are frequently ambiguous . Many intend, not specialization, 
but the limiting of participation to those classroom teachers who are 
expert . Some are proposing a wider application of specialists within 
the present framework. \ Some want resource persons or native speakers 
available to the classroom teacher on a regular basis. Soiiae iseem to be pro-'-- 
posing merely a better training program. 



Item number 11. Does it seem to you that administrators and supervisors 



generally considar the FLES program important and support it by their actions? 





Third 


Fourth 


Fifth 


Sixth 


All 


Yes '■ 


. hii ■ 


34 ^ 


30f 


• 




No 


'' 13 ^ "• 


17 ^ 


25io , 


22i 


. is1= 


Don ' t know 


11 ^. 


' , '5^ 




% 


\9i 


Mixed 




16 ^ 




15^> . 


' . 


No answer- 


■ -15^- 


■■■ 26 ^ 


, 21^ 


2Z$ _ r 


■ ' 



: L .rKote this question, 

referred to their school principal ^ primarily or exclusively, which may .■ 
explain why more than a third- answ'e red vaguely or not at all. The "yes" . 
answerss’are, often foggy, confusing what administrators should do and what > 
they actualiy do. , Some teachers make the distinction that admihistrators 
support their yersibni of the program, but don’t support teachers or listen 
to their suggestions. , , 



Item number 12 . Do you think that parents isuppo the program? 






; 


, . Third"' 


■ Fourth 


Fifth . 


Sixth 


All 


Yes 




-• V'^ ■■■ 








Hb.. : ; 




22 ^, 


V ■/ 3'^^ ■ "■ ■■ 


■■■ 


27^ 


Don't know . 








/ 16 ^, ■ 


■ 23f 


Mixed Vf/' V-V;,-.,'-' 




■• 22 ^- -;‘' 




I9f ' 


• 20 ^ 


-No answer;-; /;; 


;V/r; :'i^- 


’': 21 ^ 




■ 21 ^' . 


16 ^ 



' . Note: ' Comparing , this result with that of the parent questionnaire, 

and allowing ■ for possible' sample bias in both ciases', it seems certain that 







|::spi 

lERlCl 



y/;; . to he'lv^tually^; np'^cbnmunicat^n" between bhem'^ 
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Item: ^riamber 13 ; Dp . you think that 3unlor-hlr:h. a : 

support the FLES program? 





Third 


■ Fourth .: 


: Fifth 


Sixth 


.:■ All" 


Yes 










ClO^. 


.No 




^ ^13f - 


.■■";■■■ V 16^6;.:. 






Don ' t know 




5B^: . 








Mixed , .-V: 






.:: 6 ^ 






No answer ; 













; > ''vNote;;:; ;::;:::it..;;Seems j;clear|,; tl^ oh: ■this.: ,, 

subject j: between elementary and secondary teachers v , Even some^^^ w^^ 

answered "yes’’ or,i"no" indicated; that their opinions were based . on conjecture 

or rumor. ' . ■ 
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SUMMARY OF TEACHER QUESTIONNAIRES 










; Item number lit- 






-i 


' s' :,?/;■■- -'i . -SS^'S V/; ;.;y ''i 




Additional comment s 






Item number nil* • Addit iianaiico 


yf} ' cl fi* - 


Iri hoVpxug: tc 


'fee.-; 


s:;"- : ^ v .Third^i. 

None S. ■'.V^Y- ■; 


Fourth 

••■"■■ 60 ^ 3 ': 


Fifth 

■ ' 56 ^ 


Sixth ; • 


All 

. 5®f 


Should be taught i 
by experts 


23fo 




11^ 


CVJ 

H 


14^ 


Not enough time 
for basics 


kio 


10^' 


17 ^ 


li 


. 10 ?^ 


Need visuals and 
Materials. 


' Hi. 


3i: 


oi 


%• 

0 ?^ 


2i 


,. ■ ' Need ,to slow les- 

, sons 


oi ■ 




. 09 ^ . .. 


■ 0 ^ 


■ of 


Too much claim 
on time 


■Li . 


v- 5i 


LLi 


' ’ oi. ■ . 


'.3i 


.' Lack of teacher 
. '■ enthusiasm 


of 




oi 


■ oi 


.li 


'■ ty^'- Selective ’ 


'-li ' 


■ 4^ 


9i . 


' 4^ 


6i 


'•' ; • ' , , Selective, plus', 

i ;i /. , expert teacher 


’ Hi .. 


of , 


■ ■ ^oi 


2f . . ■ 


’ 2i 


''•i'.-/ Other'FLBS ' •"•'.'v'' 




: f' : :^'2f ■ 


'2i ' ■ ' ■ 


2f 


■ 2f 


,■ .ii-": ;.Morev;college .or.';::-., r-':.:' 

' '■ ii'-; ■ .inservice ' courses 

■ v;:/ in' language; 1^ „ ' 


i, of.': •■ 


oi . 


,2i 


■ li 


. ■ '.Xii’I '.classes 

'i;f;:'.help,but .not 




■■■'. ;• i ■ 4^ ; .. •' ‘ ' f’ ■ 




:■ ■• -r. -• ■" •• .■■./ : . 

S' . • 


' kf 


■■ '.Spatii.sli ^isho'uid be , 

■i'-y V i-i'J i.yyii-'i.T :■ i-paf ■with - other 

•' S\^sabj'ects;S 


■rii^r 

* 7 ( ' ' 


.;;iS ■’ 




■ ' ■[ 'v. ■ , ‘ ‘ ' ' '■ 


:■ 



■ : :':d® Si ill-' ?; ;U ':•’ V^;,Cv::.y Ji;' Vr C' /• : 29 

’ . , ; . j : ' S V'': •'' ’ ‘'■ vV'J ' ' "'I- '* • > 1:'^ v ^ / 



,V ^ , '/ . -^•' 
Au ^ 1.; 

Si 









Third 


Fourth 


Fifth 


Sixth 


All 


Curriculum too 
crowded 




■Mr-rMr K 




6^ 


5?^ 


More interest in ; 

■ YAL 'V 












Kills interest in 
Junior High 




of} 






l,..l ;1':';'12^’ 


More reinforcement 
Needed 




. 0<f 


oi : 






Coals, unkyswn 


Mr: 






■ ifo 


3i 


TV too fast 




<yf, 


0% 


■ ' 




Eliminate TV dr 
telecast more 




Q$ 


11^ 


i?&. 




More help from, 
administration 


vh 


VO 




19& 


■ ' . ' 2i 


Better continuity ;; 








2^ 


,..;2^c 


Greater 'Variety in 
TV lesson 






. .. . ■ 0i> . 


: ■ 0^) 


- ■ • • 'vJl ■ - ' ‘ - • 

2^> 


Ext e nd ■ programs : 
lower grades 


'2^ 


'2i> • 


0/^ . 


of> 


• 1^ 


Program on TV .; 

' “effective 


M " ' ; 


0^ 


0% 


0$ • 


0^ 


Program, 'adequate , ; , ■ 






0% '. 


0^ 


■1^ 
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EXCERPTS FROM QUESTIOHMI^S FOR FLES TEACHERS 
Third Grade 



1. For the program to survive teacher apathy teachers who neither 
approve, don’t like the language or are not prepared should not he 
required to teach it. I f*eel these teachers may he partially 
rcspohslhle for the apathy showing up in Jr, Hi. students; toward 
PL. Use only specialists or those prepared to teach it mthusiastic- 
-ally: 

2. Regarding in-service: Even teachers with no Spanish background who 

began the class v?lth much t^i^pidatlon, learned basic material rapidly. 

It is my recommendation that all teachers of Spanish have this course 
—even to the extent of* Ibeing a requirement ; t it is worthwhile . 

3. More teachers would take advantage of Inservice if they received ; 

more than ,3 credits (as of fered rby dthuBr districts . ) Furnish materials 
and technical aid. 

4. I think FLES is a golden opportunity^ However, my children lose Interest 
because they just don't understand what’s going on. They get bored 

at TV. . .don't seem to hear differences in verb endings. . -they are 

■ quite frustrated. . It has always seemed a pity. . .for the 30-50JJ in a 
room who are interested and able to achieve to be separated at the 
end of the year and put into 3 or U classes where only a few other 
children care about FL experience, the same happening the next year 
till their Interest is "diluted'’ or lost by teachers and fellow students 
who don't care. Suggestidnj. Have a special class for those who ’{?ant to 
learn, an adequate and interested teacher and carry these children 
through the 4 year eieim. progr, to a level of enjoyment and achievement 
which is not evident now. Undemocratic? Maybe -- but why spoil It 
for all of them when some really want to learn. I think the 3rd grade 
TV series is wonderful. I have no complaints as to the program or 
methods used. y: O''. ^ 

5 Competency in language is imperative to teaching it. A teacher e with- 
out speaking, knowledge of languages is defensive and projects a negative 
attitude. , ,,\ 

6. I have taken the in-service classes but it is not ehou^.. I wish a 
Sp., language teacher were availab3.e a day a week, such as Mrs. Bowen. 

■ I would not, wish to drop the program. , 

T. I thijik Sp. has lost some’ of ; it grade no 
longer teach foreign countries. In previous years I have ended the 
year with , a study' of Mexico and Mexican luncheonV ' It seems to me that !■ 
order for Sp; to be effective , it needs to continue in the 5th and 
6th grades'-which-i-t-is-not. ®t---our-3,ch6ol=r r-"“-“ 
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5. AL-iiixlstrators, etc. , must Kmeniber that classroom teachers cannot he 
experts in everything. We must also keep in mind that children need 
successful school experiences in academic areas, that learning their 
basic skills is first and foremost. When time is divided too much 
we are concentrating on quantity rather than quality. Either we do the 
Sp. program right or forget it. Either bring in a native speaker, 
and do hot expect a classroom teacher to teach the three 1‘s PLUS 
economics, social studies, art, IE, music, etc. or postpone the 
language program till such ti®e as native speakers are available. 

9» Most of the childreh are getting something out of the program, but for 
a few who are having such difficulty with their own; language it seems 
a waste Of time. It would be more yaluable if the teacher had more 
background and" visual aids . It takes time and energy, ^ 

10. With so much subject matter to cover in 5rd grade , it seems worthless 
for a teacher to attempt to teach Sp. Without an adequate M 

For interest to be maint^hed, a good start is es Unless an 

adequate program can be continued thr^ grade 3-6 in each class how can 
a PL program be effective . with children getting a good start in one 
but w^^ school not getting a 

good start, it makes a continuing program hard for the next year when 
classes are mixed up again. 

11. Children in classes where teacher knows no or little Spanish seem to 
build a great dislike for the language. The nev? third grade series 
is excellent, hut watching only the program is not the answer. 

12. The FLES program is weak because we do not have qualified teachers. 

It should be taiight by regular Spanish-Speakin teachers who can 
make it easy and fun for the chiidreh in a hatiof al sort Of wBy, 

15 . It is difficult to have someone from the language department come out 
to our school. When the helping teacher cane to us about each week a 
? year of two ago, the childreh were very enthusiastic 

consistent effort would help create aujre interest. ’ ; 



li)-. Have more native speakers available for longer periods in the classroom. 

; . ;.Tbere:\^is :':not- ’;jan- 'adeqim the elementary , 

school curriculum to do a first-rate Job, 

15 . There is ho communication between elementary' and junior and senior 

-high schools i The Spanish prograua would be more successful if the school 
district would conduct a regular Spanish 1 program in conjunction with 
' the workshops. The workshops are marveioUB for teaching learning ' 
techniques. But there is no escaping the fact that adul^ts who are 
trying to teach the: need some academic hackgrpund in it. It 

is hppeurent that those 'people who. are.- 'haying the most difficulty , 
teaching the langua^gtre' 'those who do not have a heck^ound in it. 

I It is lip to the school ’distfict to remedy , this . ; ' . 
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I 'think If I ha.d more time for ^mes, etc. , t^ie cildren ■would en, joy 
it more . They always remind me if I tend to forget to turn on TV, 
tho they sey they don ' t like it . Perhaps they ’d say the same about 
mai^ areas. Maybe TV is supposed to/be entertaining instead of 
teaching. ' 



17. When they do it ^d.'th me as a 0 are OK. The W does not hold 

their Interest (max. of' attehtion for TV is^ a^ 



13. Even the program is much imipr6ved» the children groan when it is time 
to watch. No, matter how hard I try to motiV^^^ ; they are develop- 

:ing a dislike"! for- Sp.'-r ^ • 



i9. If t)^ district feels that- this pr^ Is important for the children 

should have a teacher in each buiidlng that can speak the language . 



20i More aative speakejis availabie to the classroom and if possible, one 
to eveiy building. ' V, v:';":;,-'" 



I would like t^ a competent Sp. teacher; take charge of the chiltoen 
^whp show; ah £^t^ for a“ Fli and: see ; tbese^childfeh beg^ in 

/;::fir St grade ♦ ^ '■ 



22, I feel that provision -of visuais woid.d heip:;n^ It 

wbuld;:seem''that filing appropriate; picturph for 

animals, ; people, iietc.' ;^^ tod difficult but actually doing 



it is 



25. 



Tlie teaching of FL at the a.ementary level is worthwhile, ; US education 
is behind European countries;?, in this respect. However, you can’t ■ 
expect teacher's: to teacli a subject adequately if they are no wiser than 
the pupil. I Iwould: favor :this’,subje^ optional af "ter school, 

not limited to one FL, : Competent teachers , well-versed in the language 
can be hired to do the job. ■ V 



24. 



ThelFL; department Insisted chits inclusion in the schedule but there is 
not enough .money to' do it, right. The most .important consider- 

a'bloh ^hould' bht.l^a^^ our: goals? -Mastery o.r?.sma't'bering? How can 
someone who 'does hot have\.a FL-fceech children? '.We do not, expect this 
in any other su'bject . ' 






25;.:; :He.lpihg?aids,,, mimeographed for drill practice, visual 'aids' 

•could be provided, ' ordered or borro'wed perhaps, similar to AV materials 
made available for individual schools as a permanent resource per grade 
in;, the! ma^erias, tapes, are sent-grade-wis 

26, I think there .'are more iihpbrtant skills for the. children to concentra-fe 



on, .'I would vote .for dropping the subject from the curriculuml 

27.' An English, text supplementing the" Spanish 'book would be helpful. I must 
‘. look up everything !on my own. 



. ■ 6 ' ' 
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EXCERPTS FROM Q.UESTIOHNAIRES FOR FLES TEACHEi^S 
Fourth Grade 



If the propam could vhe conducted'by those who have a Spanish ‘'oackground 
and can "bring to the children' an enthusiastic ; approach, the program., 
could he successful,. In the hands of the untrained or. disinterested 
only failure can he expected. " 

If you feel" "this worthy bt continuation; 

(1) Give release time for workshops during teaching hours. 

(2) Offer the courses without the coinpulsloh .factor for teachers , 

( 3 ) Offer the course in the schools to the students who show ' ^ 

, enthusiasm ahout same. Using teacher,; specialists who are 

enthusiastic ahout same, Suen teachers will generate a genuine 
feeling of appreciation and creative attitudes' that will°he recip- 
rocal of the programs offered in High School, or Jr. Hi. 

Lack of time and training. . hinders us .from teaching Spanish adequately. 
The superior student usually enjoys .Spanish. ' F^^^ child of Low .' 
nhility, Spanish is Just one more frustration. . . . 

•lit is too time ■ consuming for an untrained te&cher; Preparation and 
presentation in an . extremely crowded: curriculum. :. : Childreh; do not ■ 
like it -- so it seems wasted: time,. ,.A specialist to teach those vino 
wish it (elective) would seem more realistic. ; .1 • .ii 



X would like to liave an expert corne^ in to supplement the t.v, 
as often as it would, he posslhle. 



program 



Personally, I am frustrated hy the program. 1- try to he the hast 
teacher that I can. ^ Except for going, hack to college. , to take ^ - 
Spanish I have really made an effort to do. the hest I could with the 
program. We've memorized little' phrases . to use throughout the 
daily .work, which I feel is good. , I've; asked consultants from the 
Spanish department to come out --and they are wohderfui: i'The ' 
*-hildren love it when they.; have, some: one who really knows what bO 
do. The contrast with the. little I can do; .depresses ; me ..more . 

The other drawhack is lack of time. Even with my lack of knowledge 
I could prohahly (and wouidi) do: more if the .day. didn't .already 
seem tooishort to get all the ; suhjects ih.; 

ohlldren have nothing to show ifor the.Y^ minutes spent on 
Spanish each Week,! . > . -i-. ■ ' 

They a:re not learning anything. , ■ .• How can you expect a child to ' ' 
retain 'something fori'which he;:has:nb;n 

Spanish should he . taught .hy ■a . qualified instructor to those 
children who, may have ' some future use for'. i,t. and .who' ■ are , interested. 



34 



o 

ERIC 



\\ . ■ ■; ; ■ 
; V.; ' ■ ■ ; 

4 ' ' 

— I 

: . :b.; 

■■ 4 / 4 , 9 . 

y 11. 

4: ■■■. 



15. 

iU>; 

■ "■■■■ 15 ^ 



l6.' 





■ ■ ' 4 '"'^ /■ ' '53 ■ ■ ■'■.■■ 

.Spanish on T.V. is not .very successful hecause the youngsters find 
it hard. to -understand and the teacher must be fluent or have a 

, fairly good understanding. of the Language/ I have .taken Professional 

classes in Spanish and one summer in Ha-waii. ■ I worked very hard 
on a Spanish course. I got so I enjoyed the: Spanish lessons on 
T.V. myself very much but the youngsters didn't and' I didn't have 
the time or I felt ability the ■ do much with-it. This. year the only 

time I could watch the program was 2 :U5 and by that time of day ' 

the youngsters were too restless. 

I think that Spanish can only be learned from highly Qualified 
teachers i^ person :(no.. T,V. ). I think it , should not .begin until 
6th grade and should be elective 4not forced. 

There has been no communication between, the Junior 'high, high school 
and its feeder schools that I know about. '■ -. 

Spanish .could, well be treated as an enrichment class for those 

are performing well in English language skills. 

I feel , very strong about:.having: a specialist in once a week. '. Also,' 

d think there should be, teaching' aids available : for the -different ■ 

words .which one could use . : This, finding ail the mate rials-ibe sides: 

preparing how it's to be taught is too much considering the importance . 

in my opinion. There will,: still, be creativity on /the, ; part ' df the ' ieacher / ~ ''~^^^^ 

other sub Jects , must, be taught and have first .preference This looking 

fprmaterialsistakingfar.toomuchtimeinthefirstyearsof'' 

:-teaching especially. ., 

I do not feel onewith^no-background is qualified to understand usage 

o:^, verbs, eic . ^ And this . is expecting far . too .much when all that is 
given to us is (to) the guide and the T.V. and tape recorder. 

Could do . a '!.fair" job if there was a preparation :time and time to teach 
Spanish.! .V : 

Foreign- language, should, not ibe limited to, Spanish. Other languages- 

. ;should _be incl^ enrichment program. /Otherwise a-' specialist/""*^- 

. Sp/Fr..:: could teach : all : Spv/Fr..'i-,-: thus giving an/el'em. teacher 

'. , re'-leased' time .;,.■■■, :.■ ■'■■ . ' : 

' ' a foreign language is ve:y important , for good education . but - ‘ 

I feel: it is, -a . waste /of ^time!.forcing/bhe . slow .:stude nt to take it / ' 

■ where^ he ; has .difficulty with/the - English Language . I . would like to . ’ ' 
see a- special teacher come to a build/ing or use a person qualified 

^..within ..the-building. T.V. moves : too'':rapidly for most students.!' ! . 

I enjoy learning''foreign languages and would ■ find the teaching' of 
Spanish - enjoyable .if ' I .was adequately prepared-: and also if !'I had : ' ■ ■ 
enough- t^ime :in-,;eaeh day to.;.;prepare': and , teach- a lesson-. : "- /: 
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19. 

20 . 

■ , 21 . 

f,-'22.;:; 

:: : :25.' 



■ i^"2^.: 
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comparison to Other subjects I feel^s^^^-i o^' , .importance in 

in the; Elem.. school if taught bv successful 

and: someone who doesn't have a regular o1 subject area 

Spanish should be an elective as fort situation. Perhaps 

with other subjects. Most Sildren o ™ enough difficulty : 

tears with Spanish - SSaSi beoa, grade bored to 

. were inade.uJtely prepfrg?^^L? ' - 



above -average .Pupll''ln‘^theSfntary''SoS^°'^I^aL^°t^^ 

Kfsl sr- 

such Instruction. ^ ^PP^^elatlon' to benefit from. 



1?""^ no^ realise 

am devoting, to it now. ' (And from which^sn^^^^^-^^^ ®°re„; time, than I 
We open the day in Spanish learn ^’^eal if^ 

Social, Studies, play gamS wslK ^ 

it, but we still need extra time f ^''''°’te bulletin ;boards to 

review.: . The responses Sj so So^ thf ' 

. ■ . interest .fast. 






ground or*’coSei“rrtth‘span?sh*'’to*teao^^^^^ ■ 

<i,'=ce,nts may do more harm, than good. 



to" SgJ??L^?r ^ spa„dad :teao.an „dn na»a 

successful. nougn the TV lessons were not too 



required : 'subjects?,. ; " ’fi teaching hime for the 



In this suhjfot. dnst°as.hflfL’’JnSof 5 lS niajored 



:.^.!^. .i :!^S-^,':'spme .prep.a^ t-a,: . , , . .■ ' 

mnd: ;taken ats a. slower, pace , ^ X "Would be ’mo5e simplified 
:.more :successful. 7 ^ *^°P® P.8t!^'-’'Siastlc. and feel . 



area should hnoVb^SecS Spanish. ' 

This ti^e^should be-^spLt CepLin^fo^^ .Prepare S.panish lessons, 
consider hiucli more important^ thah ; ;,: 
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25. 

26 . 



■teacher in the school itself . Let children know 
what they are saying. 



pie foreign language program would he an excellent area for "team 

teaching. If possible , itinerant teachers should he, hired. 



27., 

28 . 



^ changes, hut I 'm not qualified to say w'hat they should he: 



crippled as many of our children are, in reading : and writing 
p ^ anguage I xind it hard to justify using any substantial 

amount of school time and oh a sporatic basis the language sains 
would not .he worthwhile. : : ^ g, g, g, . .. 



: 29 - 



Itp frustrating. , As an elementary teacher I prepare 8-9 lessons 
a ay. I f^nd no time to prepare a Spanish lesson and with increased 

curriculum demands year by year find little, time to teach it. 



30. Hope I'yerhelped the cause .along. /Traveling in foreign countries 
makes one aware of how much more . seriously -the Europeans take - 

language study than do we. 



31 - 



teach .Spanish at my grade level, but I ' ' 
l^t with. : Jf . a ; s.ignif icant level of success 

. to he achieved, there ,mu£t he adequate, materials with .which to- ■ ' 

Op0 1* 3.0 0 « ■ ■ ■ 
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no pretense of putting any effort into this '.program. 

Also they feel very free to critisize a teacher who does -i- for 

example,, - Yog re nq Spanish teacher.:" "How- do/you; find,. tiae,?’' "The child- 
.ren need other subjects more, than they do. Spanish-" ' /; 



I ^ nave enjoyed doing , my own audio-visuals . ' However’, some .'pictures 
..mimeograph lorm would help. many. ^teachers do a,.hetter joh.y' 



Ln 






still 



uc oiic: .tJUfa fa 1 Dxj_iiDy Tiiia'c program is j 
to complex to, help in comprehension (ccmiments like "wheh-lthere is a 

picture .shqwing a ^house -and:e:''hush'',we,-;d^^^ 

, ohink Simple - picture A would help. 

"huhh"^7t‘'^^V-^ ,^^e^e,,has,:alwaysih^ with a 

hush .(. tree.) y never a tree alonh , : or a house . ,v 






enjoy -the ''''dfeafe^lAndtoppoil , I 

respqnd^ in|unisqn^ their; ; pronunciat ion; is -g66d. V Vj: 'de .not- ' ■ 

, future, learning ../or in relatio'' 

to Hducat-ional "dollara:a^., cents" -return. ^ ^ 



, 34 . 
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■ du?it^Snn?fl^>,^ ,a-ge. can: easily de.f/rn; a,|^ language 

hut It., shou^d-:he taught :-hy sqmeone that is prepared.' t'6. teach .it. 



T wnni^^- F.L.E,S.;,to become 'a voluntary enrichment,- type program. 

. I, would like ^to; see 

work. 8 , During/thidK.pqriod^.-t childreti' 
who .are interested^’ in foreign language ■ intensively. . 
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I feel that in our school where there are many, disadvantaged and belpvr- 
average children, the time spent on Spanish, could better be used in teach- 
ing basic skills. 

It's impossible to prepare good lesson for eleven subjects. 

I thinlc Spanish should be dropped until Junior-High School age and. 
that it should even then be optional. 

I believe Spanish should be taught to those children who have the 
intelligence to make , use., of it, and will continue the subject later 
on. It should be taught daily by a special teacher. If we want to 
teach a language it" 'should be taught, as a; vital part o^" school 
not T.'V.' : j 

I can not speak; fluent, enough to help the children. ; The children need 
someone ,whw' is properly prepared. 

When children cannot read at grade , level y/ cannot , write a; complete 
sentence, or use, their own language' effectively,, why waste-time on , 
a few Spani sh .• words ? 

Yes, children may be able to learn a foreign language, but should 
they? Why not go . into ' depth ■in their' own language? - ~~ 

Most teachers are not adept at teaching Spanish, and feel inadequate. 
■There are so many subjects etc. to fill in our time that we have 
difficulty acomplishing some of ' the essentials , ; We are usually very 
conscientious and , it can be frustrating to feel that, we can't find time 
for everything. 1 work Spanish in with language arts,. ■ I can follow 
and speak the Spanish- on the T.V. program but, .have difficulty using it 
at . other times because I can d.o harm by improper pronounciation, 
a nd am afraid to say some words.. The fifth and sixth grades programs are 
too hard for. the background that the children have. My short course at 
at the U of . W us to have simple language programs with much 

.l':repetition. 

If -possible,' I prefer Spanish consultant s to , teach it. . In a team '■ .• 
teaching situation a teacher. who is fluent with, Spanish could 
teach several classes^. I realize there should be a "carry over" 

;',,.but ;th8.t can be worked , put.: 

• We. stress b.rigih of words ; and relationships to other,' languages . . . 

The time of : the,fSpanish program this : year : interferes with other 
_less6ns. . 

:- I. have ;.observeci:that.^;thcse.going on to- Junior High and High School are. 
bvmpre : likely toA take - , German or French, rather than Spanish.' I am wondering 
why this ' is. -',To .me other languag^'are just as important^ : 

, French, . German, or even Russian are stressed more, than; Spanish!; 

??.S. If we had Horwegian'br Swedish I^could do well; - ’ , 
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We have some fine in-service teachers and enthusiastic consultants. 

They are doing a fine job, within their budget.' We need to see more 
of them if we are to succeed. Howeverj there is little or no : . 
interest, in. this program, among some teachers and their feelings . . . ■ 

are understandable. , : ^ • 

If Spanish or other foreign languages were given -to students who were 
■ geniunely interested in' it .and the language were taught by able 
Spanish specialists then it could be an. effective' program. • ' 

Quality education demands that teachers are competent in the subjects 
they teach. Since too many teachers are not adequately prepared to teach 
Spanish, I can not understand how the ■ Seattle School District can 
condone this mediocrity. . ... 

Let's 'either get specialists or eliminate -the program. . . 

iWo, parents never comment on the Spanish; programs when talking about :. 
other subj'ects. 

; .A second language s-tart is :f ine ■ for ■elementary age children. ' but — 

• With hedge podge tea.chlng . because., .teachers are . not trained -- has 
. caused\bhe ;failurA.':';V 

I think Spanish is valuable for children who are ready for it, but 
many children in ouf school are below grade level ; and need the tim.e 
for the three r' si ; ' ' ; ‘ . 

■ On the first : day of class when I was very enthusiastic about Spanish, 
my children groaned with my first menhlon of . Spanish. They totally 
dislike the: program .as it . shands,' and. participate, half-heartedly 
.because it -is required A-.- not because .they ..enjoy it . 

The. lessons cover too much material, and go too fast, and as a college ■ 
'■■'graduate, I have learned very little from them and I nave really tried. 
Vrnat^ can we expect from the children? 

They are interested. .:iri foreign language ' and want to learn some., but 
' ''never Spanishl '' ..;it:^^^^'s the program hp-S - turned into a, 

: negative . conditioning process . ; None of my . children want to study V 
Spanish wheri'; they get to : Junior .High dr ^ ; . 

Should such a negative force continue to be applied? 

' Although this is:hiy: firsth;year ;as:i^ grade teacher ' and as, a , . 

: Spanish observer (which is all I am) my ' othpr years of teaching 
experience cause me to shudder in terms, of expecting anyone to teach 

■ ■ something unknown to .hi.m....to. a group: for, whom 'he is expected t°; be t 

•responsible, ■ ■ ■■■' ' ■;■ ■'■... ^ t ■' 

I'm sure there has been much thought in planning the Spanish language 
. program but it can only be a success with the backing of . the teacher 
and complete enthusiasm' on her part.. .It ■ is' difficult for a ..teacher : 
to have this' attitude when she feels inadequte herself. I have been 
;■ teaching , several years now and have yet to 'find a class with a positive '' ' 

.h ■:;- 39 '. ... . ■■ 



. attitude toward Spanish. . .This is unfortunate but it shews there must 
■ be something lacking': in the program. 

One of the. most frequent complaints I get from students is that they •. 

■do not understand what • is being said. and. lose interest . Visual clues . 
are given, . but apparently;, these are not enough.. Perhaps if both the 
English and Spanish are given, it would be easier to follow. . 

51., I have yet to. see a poorer program;. 

524 : I would .like my own children to have - foreign language in grade SsChool. 

However I pr efer French or German, but can see value in Spanish since our ' 
neighbors to the south speak it. I took German in College. 

53 * .1 feel it much more important for my class to feel comfortable" in 

basic Engl- and Arith. and Reading, before any. further languages are 
■ considered. . 

54. . The Spanish, program breaks down .in Jr. High. Upon entering Jr. High, .' ■ 
children are given a / choice as , to whether .of not they want Spanish.. I 
feel it should be, required as it .Js dn grades ' 3 through 6 . 

Whether or not .a ■child likes it at that stage is n^ t important. . Perhaps 
: just as many would hot .take.;|feth. if It were hot required. 

55 •. Spanish at this, point is. more or less up t.oVthe teacher who is conducting . 

do work at 'it. .Many .teachers are ■ 

not interested, haven' t an' adequate background, and therefore the children 
- have an indifferent attitude. 

56. It: is interesting to recall the time.I taught Spanish to 6th grade 

^classes in another Seattle school. When these youngsters 'registered 
yfor.junir highschooi subjects^ ■ they elected to take Spanish, French ■ 

^^.or other foreign langua gV .P.f fer_ed. _:; ..Whereas of sixth - 

graders : were not taught Spanish, and they did' not choose a foreign language 
as ah elective. X believe this indication /has .also been observed in 
formal, statistically --yalid research projects conducted by universities. 
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• EXCERPTS FROM Q.UESTIOI'MAIEE'S FOR FLES TEACHERS 
' ' FAfth Grade 


:■ 1. ; 


Since the Spanish program evaluation team' may be unable to visit oil 
elementary schools personally, we wish to express our feelings about 
the Seattle Schools'; Spanish program through this ; position paper. 

In our opinion, the T.V, program is a failure The children dislike ' 
it to the extent that they have developed an .extremely negative attitude 
toward it. The teacher ' s manual is very confusing, particularly for 
teachers who have no background in the language. 

Tests have shown that.Seattle school children are' scoring below national 
norms in the basic skills of reading, arithmetic, and language arts. Our 
schedules are : so full that it, is difficult to find time to .include 
adequate instruction in English language skills, much less Spanish. 

Seattle's school drop-out ra.te is , increasing. Many of these younp' 
people, are frustrated by inadequate reading abilities, yet we do nor 
have funds available to mount a much-needed massive remedial program. ' 

Undoubtedljr, few of .these people drop out because of inability to, 
speak Spanish. Perhaps some of the ■ amoney: allocated to the eiementary . 
foreign-language program. could be tier be spent for reading: improvement. 

We feel that in order to be effective, the Spanish program should be 
limited to those children, who show a mastery of reading , and the S.ngiish 
language arts. Furthermore, it should be taught 'by specialists or° ' 
teachers with, a background in the language who can make the study 
interesting and meaningful: to , the , children involved. ' 

There is. a general system-wide dissatisfaction with the present 
elementary='Spahi'sh program :as evidenc^' by 'Articie' VII, Section E of the 
Seattle Alliance of Ediicatorsrproposed negotiation, document. 

Me hope that . a sincere re-evaluation of the program' will result in some 
constructive changes being made.* : ■ ' ^ 

(* .This, was submit.ted and. signed by eight; intermediate teachers.) 


;; 2 ., 


^ foreign language ;in elementary school is- essential, but 

not as it is now being taught. 




I cs-.n isach the. grammar Adequately,: but \I: 

Spanishh,;'‘';it : i:h/ ridicui6us:: f^^^ TEACH it; to anyone, ; else.. 


i/:- ,■ 


All- teachers should not be expected to teach Spanish: or; any other .. foreign 
language : without: . the ppoper background, the ability to speak :the ianguagei 
fluently,.; or,::the;:.enthusiasm:tomotivate"the children. . 

.If; languages .are. .to), be ;taught;' it : should:.be- done by Someone who lias- the 
^oper qualifications to do - so-otherwise i-I believe - valuable : ' ' 

wasted. ’ ■ ^ ^ • ’-.i ,• ■ ; ■ 


'"■" o .■' •■•■ '/■ 
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The uelevision series needs to be revised:. -Slovrer paced introd’act ion •/ 
of new learning and conversation more attuned to what they'd Tike to . 
talk about. Perhaps stories told/.sirr.ply in Spanish with illustrations 
and only one new, idea presented each time. Possibly songs taught in 
Spanish to fill time period. Too many things are left for the children 
to figure out. I think by fifth grade : they would enjoy some comparison • 
in the way it is spoken in English as norripared to Spanish. 

I made an attempt to teach myself some of the basics of t.he language.. 
However 5 I could :not' justify spending an hour' or two learning Spanish 
and more time to prepare the lessons when I also had preparations to 
make in the basic subjects., I will not deny that my students' poor 
attitude nnd achievement in the language may be partially due. to my 
inadequacy in the field. But I myself have never 'had any Spanish 
training and as a result .feel very unqualified in teaching rhe subject. 

I honestly tried at first. But. even .so, .gathering materials, and 
studying the dies sons to prepare myself to present an acceptable lesson 
to the children consumed many evening. hours . When; we . were finally 
required to do 'Level 5 work ■ under ,lir.d Nogales I found- I, could not , . 
continue by myself .' . We "watched, the TV until 'recently . The TV prograra 
broke into our arithmetic class; twice each w;eek. The children in-, my 
: group' are' low achievers. We need the full period, unbroken, for 
arithmetic . , . ■ , • ; , ' ' , 



9 . 



Unless . Colleges require '- Spanish, I think it is- expecting, a great deal : 
of teachers, to be able to ' teach a language in vmich they have had nod 
background. For me .to be able: to do good teaching in: Spanish, I would , 
.have to .spend hours every night going over ■ it. . d .. ' d- t . 

They (administrators) appear to be sold on their version of the pfogram 
There needs to be greater consideration.of teacherncriticisms and' 
'suggestions ’d . "d ■ ■ ; -.d' d'djd" d'd'd, .s ,r/d 'df^' .'-d: d •h' ' ' 



10 . 



.I'm sure the first -reaction to this eyaluati.dh may be , ; ^Negative 
student response is due to a negative teacher attitude! ^ I don' t feel 
this .is entirely -true, .but would be glad 'to discuss the FLES : program a1 
greater length 'at any time. vd f 

I have dhones.tly given -the progi^.am; a fair try. - di; responded, to the 
television along; With. ‘the children and, worked with follow-up. . I feel 
• FLES . should '.be dtaught; by exper^^^ to dvolunteer children at a ;, time other .. 



t ha n : during the 



11. You 



r e givla'r,:;> s cho o 1 ' hp ur s < 



have'vbhe;, blind leadingd;the ' blind . whe.n^ you bsk .bhat ,.»Spanish be . 
d taught- by, people;; withpu^^^ .Speaking a foreign; 

language .;’is v ad, skillV'Whi'cKh^^^ ■ be;, .acquired dby . everyone - -e ven.^ though' 

you -inay wishd t o •• be; : Succes s cannot sing-- : : d- 

. '■• somie carihot . teach Spahish in bn adequate 'iMmier: : even ■ though they give 
• of-. their best efforts. ' • . -■ d , 

12. Let * s quit foiling with the TV and get experts. in the 'classroom. 



er|c 



: . // • ' 
'd' -d- 
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13. 


Hi, . 

Lack of ability to speak a second' language, has downgraded Araericans • . 
in Eurppe and Latin America. Most educated Europeans tnaster at least 
one and often two languages besides their pvm. It certai^y is as 
important as teaching Black History . t t ^ 


' 111. 


The -.elementary teacher s do not, with few except ions , support the 
■program.’ ' '■ ^ 


15 . 


: I don’t see any real value in the program. ■ . ^ : : t 


■ l6- 


I feel a command , and ^understa.nding of the ^English language "Is^ ; 
essential. Time is taken (precious tirqe.) from the Basics for 
. superficial Spanish conversation. I think' a; foreign language 
should be taught, with ■gramm-'^r, after a child 'has; some mastery of 
'.■'his own. language >r:', ; ^ ' 


' 


Yes, I believe, :the children need to learn Spanish , and .other languages ‘ 

■; as- -weTl. Vl"' 1'/- ^ 




Every /*in-Service . -V class. I, have.; Signed up ;for has been,; cancelled 
. except one . , I .did ; attend ' a demonstrat ion..ciass at ; j phn Hay this; year . 




I feel the program in. my room was; most. :sUccessfull when Mrs . : Shames ■ 
■ .the native speaker , was' working with ;us two days . a >“eek. . She , was - able 
to get ^more - pupil ..part icipatiph: and : interest v ; ; 


20. 


I have' said for years .that the program as now constituted is down-right 
: stupid for .the following three reasons ^ V v;\ ' .1.: 

.1. Expecting any one without a speaking knowledge 'and complete 
confidence ■ to teach a foreign language : 

- 2. ; V7asting time, trying to teach a foreign . (or second) langua.ge to ‘low. 

•••■. groups, to whom teaching jUst English is-a; monumental task; ■. 

;3- . This treatment. ^ of; Spanish as . 3 own language , except for a . : 

' possible .visit; tp^Latin; America/ Note /anyone ; going oh into ; ; ‘ 

. higher education: ^medicine, music, .fo^restry, ;engineering,; etc,; 

: etc. ^hraf tees, are more liable to go to Gern^ny than to- Latin 

: ; ;-^‘\.,y'AxiQericav-';v:t;/-; -^;.^ //t-;-/. ‘ ‘ 




Gpanishisalirightbut'"whythis.:preferehcial-treatmentp- 

My;-pupils ha,ve. difficulty /with Engl^^ alone /Spanish. ;they also " ‘ 

- '■ 'heed ;aXi t t hey. hark^ga^ ; Spcial. Studie s Math-, and ; - : 

Reading, r. These sub jects/ 1-: feel confident in. teaching:, • I feel they are 
'essential to their/ education.^ /I ;do .-not . feel ; Spanish is. essential. - • : /. 

, I would,' - however ,: ;be willing to have it in the .program ■ if it were taught ■ ... 

by a/ Spanish' speaking pe.rson. If we''are going' to be required to 
teaph Spanish,', we ‘shpuld’ be ‘re uqired to take Spanish course's and teaching . . - 

of Spanish courses in colleges as' we are required to do for other sub-jects. 


ERJC V ■ 






22. From vrhat I have observed on the eiemen.tary level , the c/aildreri , | 

dislike Spanish. In order-to make the program effective it 'would i;. ' 
require considerable class time. ¥hat should be dropped --spelling, 
language,' etc . 1 ' 

Americans are not oriented towards ' Latin America . They are . oriented, 
towards-. Europe 1 '"'‘I- 

25- My first , year at High Point 3 I really tried conscientiously to teach , , 

Spanish and met, with minimal success and a lot lof fru'stratioh. . 

a. ) "lack of time (curriculum) . *' i i , JV ’ ; 

b. ) lack of personal 'knowledge; in. teaching^this. subject; , | 

c. ) lack of preparation time for A.y-. aids etc; , • | 

, d. ) our children need review and .constant work in basic i 'h . • • ^ 

..subject areas;.-; v,:'.'. ' .-1 , !i ■ .\ . J 

e. ) lack of motivation on students t , and tea’chers '/ part as our r. ', ; , I 

;; children probably will never ui it, . in a; meanihg^il" w 1 . : ^ : \ 

f. ) p,oor .guidlanes, (manual is .most .inadequate /for a-.. hon 'spe.a^ ; ^/ I 

' : '.[■ ' ::-':Sp.anish-^' teacher -V /^ 1' 1 1 / 1;,: ' ■ ■-I'"-";'-/ ■ ■ ■'■ 1 

.. . . .. g. ) If the program were; improved,;: I would .be/willing' to /try ,. . (/ . I ' * ! 

■■...../ '''S/--- ■/ ' 

24. I don’ t think/it is fair/ f br/the Adm. to. \e:xpect . all elementaryhtddcnisrs ‘ / : | 

. • . .to teach ; Spanish,, whenvic'ew have": had /. the /proper ;' training. ;/;If: the •/ ! 

Adm.,:. feels, that .Spanishes that ' importaht/ they ahould allocate mohey| . / . / //;^ .-^^^ 

to hire 'speciai Spanish teachers - •• •. :■ /../■. !/ 



25 . Personally, I like to' teach Spanish, but it,,, is , a ;hit-and -miss' affair/ 
now. lylany teache rs don’ t know ..-dpanish :and/d working with it. 

/ As a result the . chiidren’n , attitude . is. one/ of.:; indifference • : /. 

26 . / I . feel that the program,/ as carried out in : our building, is not very.| 

. successful.. Most of the:, teachers ; are against - the/ progiram and with; ,;i! 

good reason. /First, and \probably most import^^t,; is: that most are ■ 

;/ completely inadequately unprepared ih. this:;' area, nnd most of the ' | 

. students can tell that. -.the... teacher isn ’ tv real ly interested, thus: ^ //; 

"making/ them/ dislike o the/program.: '^ /■:'"/:. ' 



■■ 

■ ... 

■ ' : 
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. Second ,. so' , many ■ s ub Je ct .areas have .been introduced unto the ; elementally 
- .school program,-: th getting more and; more: ;difi^^ set :asjide 

/ ,15 -20 minut a/day /for ^Spanish when, the /majb of, yM® s }:■ 

; c a n ’ t eve n ; write / a ; : goo d E h gl i s h se ht e n c e • . o r unde r s t a nd /re ad ing ; . ma te r iia 1 
on their level. . Then,;, and, I .am certain. I’m not the .only; teacher wit 1^(4 
■ this .problem, ttv takes - :me ,, 3 .times as . long to prepare a, Spanish lessorl / . 
.as any;:. other -lesson': andy,;.'of :‘ course , we have to: have, •■visual aids., which/' . 



; : take so much time to/gather ■ or. make. 



•;l" 



I feel that a- foreign language program in the elementary school is 1 
- . extremely, important ; however..,; i feel, • the-^brily/solution for 'iy successful 
/ ^pibgram is to do away with the TV programs and have -a^-specialist comq 
in everyday --/or even every 3 days would be 'more'' successful than '' 

■ what is done now. . ' ' / - ‘ \ . 

Of course, another solution so you would' get better prepared i:eachers is 
to' require Spanish be taken in order to get a. degree in elementary 

' . education. ‘ . /v /,/ ‘ v' .'/ - - ■ . . / 
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27. I , don't feel that we have ade.quate time to spend .on Spanish or any. 
language - 

2B. I feel a , need of more traiaed people in the elementary school. If 

a teacher , had a required study period in the languag.e "before teaching 
a Class, more students would he inf luenced . favorably If the classes 
were limited to children' who show potential,, ability, and interest in 
Spanish, better results, would show. 

29 . ' Any foreign language is essential in our society today.' 

5 O- It should be , an after school, . or before school Program, v;ith a . 

special Langua^ teacher and only for those who wish to belong — ' 
such as after school sports , and school chorus . 

31 . .1 ,am convinced, in . part ■ f I'om my own experience , of the very real 

value of the study of -a foreign language, if only from the standpoint 
■ of a better understanding of oiir own language. ' I have- though real : 
doubt about its relative worth at this' level, when recognition, is 
. given to other basic subject-matter weaknesses that afflict all but the • 
most capable. I am^' also; aware that at this age they learn ,such, languages . 
most easily. . . 

32- Those children in the low language arts groups have short attention spans 
and unless the, material covered is .short , the . meaning clear and presented . 
: in ah interesting way, they do' not listen. 

:33t I would like. to. see a drastic revision of the fifth grade TV program. 

'5 minutes daily with each lesson broken down into a single concept -to be ' 
learned would be more valuable than the 15 minute, smorgasbord type 
presentation twice 'a week. — . . 




•Spanish is the only subject we teach which. we don’ t grade . This gives 
pupils and parents' {and teachers, too) the impression, that it is not 
, . really, important . ’ I think behavioral goals should be' set up and pupil 

. progress evaluated in terms of those goals.' 

X think that the ;• teaching of Spanish in the elementary school ' should 
i assume the same status as that of other sub jects, in. the curriculum. ■ *■ 

3^. 91 think; that the- prepa:ration ' time required^ for visuals and' listening . 

; is more than we,, can, do . After all', the other subjects need planning and 
: checking time ■■.too;.:, '9- ■ . .. 'i'':- ■ ; ^ '’'v ' ' --h ; : ;h... 

35 - b An elementary grade teacher has so many sub j‘ects to prepare that -some 
: :: :\,ba.siQ:,,;subject must'; suffer when so{n^ spent oh Spanish-- ; 

‘ ^.specially by tthobb 'ihcompeta^^ have no time y.tp make; the 

visuals,.;;ahd;Uol time;; tobstudy andilearn: the: Sub ject', ‘ th is I . feeX ' ' ' 
^..com^plete.ly ■frustrated.^; C 

■jpsUb jects' so t^^ be spent oh Spelling, ’ English, Arithmetic and 

’. . ^ . • • t he r udime n t s o f ; : Re a d i ng . ; G h i Idr e n are . f ru s t ra t e d ; a nd • r e-b e 1 1 i o u s t o 6 , -h 
.. • . ' becausb^bf "their ; seeming, fail^ sub jects We can ' t ' ' 

. teach' any, thing well ' becdusepwe^-^^^^ so ..muchv.tb prepare and teach. ■ : 

36.;.:v.Xi;ii5iidiscouraging and disheartening.:^to: observe- elementary- chi^ ■ 

• ..biriidir^ prejudice against; a secbhd. language , so early .in ihei . • . ; ;v.'. ! 

\ ■■■■ ■ ", .- ^ 
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educatior.al experiences. A dislike for a second language now might 
and could be a serious handicap to pupils if future involvement 
were necessary or desired. 

37. The children respond most to the teacher introduced lessons. 

33 . Feel the school program is so crowded that' the time element becomes 
a real problem. Additional -curricular offerings are made with no 
additional class time, so I feel that I have not spent as much time 
as necessary to reinforce the TV lessons in Span. Would like more pime 
to work on the Gr . notebook which I feel is a good one. 

39- It is not Sebor Nogales' fault that the T.V. approach isn ' t too 

successful. He has been here in person, and the children en.joyed it. 

When the give-and-take of classroom teaching is missing, the teacher 
has no way of knowing whether to back up, slow down, or move ahead. 
Consequently, the children are ei'theibored by needless repetition, or 
lost oecause things are moving too rapidly for them to comprehend. 

40. When the Spanish program was started we were told it would be simple, 
but I feel it is far too complex for " all "students . We are supposed’ 

tp be helping children individually and yet all children are to progress 
in Spanish at the same rate (not practical) 

41. i do not respect any official who promises the public certain courses 

without the personnel to teach it and forces unqualified people po do 
it. ■ 

42. My only comment: 

We push ourselves, as teachers, and we push our pupils to what seems 
the limit. In my room I have so many transfers with such serious 
reading, spelling, and math problems that I felt it was best to 
give up the Spanish for this year. 

I am using the new 5 th math for the first time, and also the new 
social studies and I spend my spare time planning .for them. 

I ^am sorry to be negative. I feel the Spanish is necessary and worthwhile 
If I were just a bit younger maybe T could get those visuals made. 

43 . I feel this program has not been a success because of its compulsory 
nature. In an already crammed day, this is just one more thing. It is 
unwelcome. Many feel so inadequate in the language they don't wish 

to make a fool-' of themselves. Thus they don't attempt what should 
be done to make it go. A real reading and writing, as wel.l as speaking 
knowledge of the Lang, must be had before being forced to teach it. 

A few demonstrations does not give us the confidence needed. Sven a 
class once a week, although helpful, would need to be at least a school 
year in length to really equip us with the tools of the lang. (voc., 
rules, etc.) 

I took one class and felt I was making good progress, but I didn’t feel 
it was enough. Mdny did not either. A follow-up was offered. 









^ 5 . 



. ^5 

My personal responsibilities made i.t impossible to attend the follow 
up. bnfortunately I lost what small confidence I had with the Lar- bv 
the next year, as my work %^as not thorough enough to go on by myself. 

Wine of my children participated in a demonstration class for an 
n-service class. They enjoyed this personal contact,. The slower oace 
t“e:i;Ton^;:^^^^^^^ frustration whibh are very evident during 

It teachi.ng 

p nish Without taking time from other subjects. Just now I am 

timediort in order to do Spanish each day, and 
we should not be doing this. 



Our present program does noi 
work. 



^How enough time to bring in previous 



46 . 

4 ?. 



48 . 



49 . 

50. 



51 . 

52 . 
55 . 
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We are killing the program for Jr. and Sr. High. 

T Spanish in the elementary schools is an excellent idea, but 

I onink ..he only effective way to teach a foreign language is by 

employing a specialist to teach w/ all the aids availtole to thL. 
s e_ ss - ential that the foreign language be taught - in person -- not 

television is used it is impossible for thi~TV 
b er bO .'..now if the kids have missed something or if the pace is too 
fF^^°a-^T'' ■ Using the T.y. , the kids vascillate between their ■ 

^rth^ ^ ^hink the reliance on the television 

IS the j -- ^xs of individualization; 

-Has consideration been given to allowing the elementary teacher to choose 
language he would most like- to teach, be it French German 
S^vedish, or Spanish'^ While the student would not have a contiAu-' ty n’ 

^stiftf^Ser? maght.:well end up with a more enthusi- 

We mignt find the student gains a more keen awareness of and interest in 
foreign languages — a major goal of the FLES Program. i 

This program will not be effective as long as the majority .’of teachers 

administrators are not in favor of its inclusion in the school curriculum. 

I would be willing to extend the school day to 3:30, or to teach an earlv 

the ^ ? lA ° already crowded daily schedule, Fithout 

scLol^lay°'^ something I must now teach, or the extension of the 

understaS^?hZn° ''''' ^o fast that it is hard to 

understand tnem except j.-.e general id.=a from the dramatization. 

Eliminate it or p.v'ovlde an expert to come to the classroom. 

out this extra sub.iect. AH ' ' 

chj-ldren do not have ..ime t.o spend on this at this aee I thi-v it 
should be treated as music, P.E. and other special subjects! ^ 

* ' 47 . 
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X't certainly needs an expert to 
expert in every subject. 



5 ^. 



:each it and no. teacher can be an 



(s 



^ T.v. program is harmful. Because the student car 

not understand it, it gives them a hatred for Spanish. The .nrocrram '.'oes 
ooo fast and does not use interesting vocabulary. The S .V.e‘ f •; Irns 
are much better, but they are a real bother to set uo. The cMldr^n 
also geo bored with the films. There is not enough ea.^ ■ materiL. * 

Even the films get difficult in such a short , time: 

.Lt^is impossible for a person- who has never had Spanish to work under 
oils program without hours of outside preparation. Why teach Soanish 
in tne 3rd grade and then have two, years of no Spanish followed^by 
bpanish on the 6th gvade level. 



My class 'used SVE, after the TV failed to meet our needs, 
ahead or our students. 



The TV >ras 



Jh ^ 6 teacher to see 6th graders moving on to Jr. 

ii^gh witnout a stronger mastery of their own language (En.-lish' ) 
especially^. in written, communication. I think we're short-cha' ng^u- the 
Ids when the basic curriculum is. diluted. After all, at this state of 
our business society, the young people often win or 'lose a job on their 
aegree, of language. (English), competency. 

The FMS should^ include several , languages on an' elective basis, where 
exper ^ eac ers providing continuity to t.he program are available. Sorr-e 
criteria f^orthe selection of students may also be needed. Russian 
.Chinese, etc. as well as the traditional languages should be included. 



53 . i^^am very disa'ppointed that we were not able to continue . 
time to dp everything is the most serious factor. 



Having enough 
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EXCERPTS FROM QUESTIOHMIRES FOR PIES TEACHERS 
Sixth grade 



1. In-service classes good at the time; acts like an incentive, hat I 
get very discouraged later. More adequate teachers are needed. 

2. I helieve an in-service claas would aid me inreceiving new ideas of 
methods and materials to use with mjr Spanish class. Experience and 
exchange of ideas help. I would lllie more college courses to improve* 

3 . I feel the VAL program is good hut a specialist can make it more 
exciting for the children. This program puts things in concrete terms 
and not just audio level. TV teaches Sp. at a high-school level — 
an excellent method for the mature student — not for the elementary 
student. With the new program even my low students were able to 
memorize short dialogues and give talks after only 5 lessons i The 
achievement is partially based on high interest level brought by 
Mrs. Snook, the consultant, and by the general translation of the 
Sp. and Eng., the abstract to the concrete. 

k. Specialists for teachers! This is the only answer. 

5 . In-service very good fop ^B^;it^ but not for depth. I think Sp. 
should be enforced at the elementary level by specialists in Sp. Make 
it good and elective for the advanced students. 

6. I would appreciate an in-service class early in the afternoon in an 

area where ittewohld ^ safe to then travel home. Most teachers 

I have spoken with wish to Irnve special Spanish teachers In the 
classroom. 

7* Provide special teachers for the program or use the ones we have that 
possess a knowledge of Sp, 

B. The children we are working x-rith have trouble with any language other 
than that used on the street. Their "second” languagellsEnglish and 
if they are to take their place in our society which is primarily 
centered on the ability to express yourself we might help them in this 
first. 

9 . Sp. should be a graded subject if ;15 minutes is allowed for it per day. 

10. Like most non-gi'aded subjects they stick in the program — it's there, 
that's all. 

11. I feel Sp. should be an enrichment activity and not a required course 

ini the curriculum. There are too many things crowded into the curriculum 

. ' ' now. 
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12. The children ;, are working with VAL. Even though this is of more inter- 
est to them* \they still don’t receive it with a great deal of enthusiasm. 
Those entering Jr, High seem to he turning away from a foreign language. 
Pretty difficult to be a "Jack of all trades.” Could use time for lA. 
Should be an elective. 

13 . I believe any foreign language can be essential to good education. A 
FL should be taught only to the seledt v;ho have the interest, ability 
and intention of conUnuing it on the college level. Students should 
not be forced to take FL. It should remain an elective subject. 

14. I will not Join FLES or take part. I will tolerate it, however. 

15 . Spanish speaking teacher to come regularly to teach the class. 

16 . J^y feeling is that the short time they receive Sp. each day or even 
3 times a week is of little value to them. Most elementary schools 
have all they can do toXtSe the other subjects io. Last year I used 
"The Adventures of Miguelito"— record and workbooks for each child. 

I felt this was the most effective means of teaching since much is lost 
in sound fi'om the TV set to the child’s ear i 

17* Spanish is of little value in a school^ made up predominantly of 

disadvantaged children. Other subjects such as reading, English, and 
math have a much higher priority in the needs of such pupils. 

13. From a native speaker, 4 years of High School, 2 of college; If a 

child is interested in a PL early I feel that they will try to take a 
FL without being apprehensive. More reenfbrcement to be done by 
teachers after viewing programs. Many feel inadequate, therefore, do 
not reenforce, 

19» Not teaching Sp. now. Do hope in time other languages, French, Gemnan 
and even Norwegian (Ballard area) could be taught in the elementary 
schools. We :haye a smll world now and communications will be more 
important In the future. 

20. Would be effective with college trained teachers. 

21. I feel that it is excellent "but we need accomplished teachers, not 
amateurs. A native-speaking teacher of Sp. to teach the language in 
each building. Elementary teachers already have to be Jackrof-all- 
trades without adequate preparatSon in some areas. In an area as tech- 
Mcal as a PL there are very few with proper background. A poor or 
unskilled teacher does the llinguage more harm than ‘good. 

22. I think ah anti-Spanish at tibude has grown along with the development 
of the program. This is. due, perhaps, to a feeling on the part of the 
teacher that therie isn’t enough time to spare for this -- and to the 
feeling of inadequacy by the teacher. This attitude, unfortunately, 
is sensed by the children, and many actually resist the program. 
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25. When 6 th graders are choosing a language to take In Jr. High they are 
more likely to choose a language other ti^n Sp., if they've had some 
Sp. in elementary. 

2 h. I wpuld like to see small doses of French, Spanish, and perhaps Latin 
begun in the elementary schools . 

25. Whose idea was this whole Sp. program? What is its purpose supposed to 
he? 

26. it is a sh£ime that students who could learn and enjoy Sp. have to be 
put through the misery of learning with classroom teachers who have 
little or no Spanish background. As a result there has been a definite 
drop from elernentajy to Jr. High. Something should be done. I feel 
that the TV presentation goes much too fast. Any teacher who had not 
had much Sp. is lost. 

27. I^y greatest success came from having a tape recorder always available 
withoQfe of the TV lessons on it. Students would go to listen after 
finishing their work. This was extremely popular and even if they 

. didn’t always repeat, they had the experience of listening and this was 
(and is) good. Perhaps thisy improved their accents by listening to the 
tapes. 

28 . I think Spanish will have to be taught by a visiting specialist once 

a week and perhaps have vocabulary review and a few conversation lines 
reviewed by the teacher with children. I personally am unable to 
teach. Spanish a* this time . 

29. I feel that FLES in? 2 ;s present program — parrot with no meaning — 
is driving young people away from Spanish in Jr. High and High School 
years.. Pies television will either need to be eliminated or telecast 
more often becauise our schools are . moving to ability grouping and 
continuous, progress. With the kinds of grouping and child-centered 
education for which we are striving, the self-contained classroom is 
becoming a thing of the past and a youqgster will find himself in 
different rooms with different groups several tiroes during a single 
day. 

30. I would teich Spanish if I knew something about it. I think Spanish 
is imports! fit, but I am not prepared to teach Spfinish and if I did have 
the class j '■lew the TV program I would be unable to complement it with 
follow-up. ; i I would hate to see the Spanish effort dropped now. The 
program is still young and can be guided to better days and better 
teaching methods. 

31. With the Increase in information which is available and. necessary to a 
child's education, the school day and year r'emaln as hort as they ha've 
been for 30 or more years. 
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to cover adequately the necessary subject matter yet 
the legislature Is considering shortening the school year to 175 days. 

It should be lengthened: There is very little motivation to take 

valuable time to teach or learn Spanish, especially vrith an inadequate 
program. 

32. Now with the Supersonic Transport upon us, any place in the world is only 
a short time away. Our children are going to have to be multi-lingual 

to survive. One FL is only a Start; however, we have to start somewhere. 

I think the program is a very good-,onv?. If the teachers would become 
more familiar with it, end develop more positive attitudes toward the 
total program, it would help. I think that more communication and more 
direct help from the administration would be welcomed by the average 
classroom teacher. Often months go by before we, (the classroom teacher) 
know whether we are following the right program for that year or not. 

We could also use more specialists to help us over the difficult material. 

33 . I feel the program is not successful because(l) it was rammed down the 
throat of the elementary staff; (2) it did not receive the support of 
teachers, administrators or parents; (3) teachers were not prepared and ' 
not willing to prepare or learn along with the pupils; (If) comments in 
area staff meetings by the top eschelon has caused the program to faltei*; 
(5) most teachers feel that too much is attempted to be taught on the 
elementary level and the time can more profitably be spent teaching 
thinking and eommuncation in English; (6) it is mandatory for the success 
of the program for the pupils to be prepared beforehand for the TV 
lesson and almost all teachers carnot do this. Ttiis is a must. 

54. My main concern is the way the Spanish program is now being presented. 

I strongly feel that a person qualified in the field of Spanish should 
be teaching if we are going to have the program benefit the child. Let's 
not short-change him by having unqualified teachers. The idea of FL 
is good, but let’s please the do the program justice by having 
specialists teach. 

35 • Many administrators and supervisors readily say the program is useless 
as it is being done now. Therewas a remarkable proposal submitted that 
would have provided a specialist for our building who could teach FL 
and perhaps rhythms in all grades. I felt this was a good idea. 

36. It strikes me tliat this program is pretty low priority. 

37. The program as presented last year was a nuisance, a bore and a waster 

of time. ' . 

33. Pushing Spanish to lower grades is a mistake. City-wide test scores 
indicate a need in more training in basics^ The only reason I have 
heard for putting it in elem., grades is to develop good pronunciation. 
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Has anyone asked If good pronunciation is worth the valuable time which 
is consumed? Might it not be better to forf it (sic) the good pro- 
nunciation and settle for mediocre pronunciation in Jr. High and use 
elementary time for basics. Some day educators will wake up and say 
enough! The elementary program is too full already to do an 
excellent ^ob of teaching. By not providing native speakers or trained 
teachers in Spanish we are saying that a hap-hazard ,1ob by the regular 
teacher is satisfactory. This attitude is detrimental to the profession. 
Might it not spread to other subjects as well'’ : 

59* Let’s either do it right or not do it at all. 

40. The program as set up is a failure. It needs to^^.ompletely revamped 
to provide time and a trained person to conduct the classes. 

41. Too milch effort required by teacher to teach a subject for such a 
short time. Needs to be departmentalized and put on an elective basis. 
Not worth time, effort, and money for the results gained. 

h2. I like the new Spanish VAL program being Introduced for the 6th grade. 

45 . This is someone's baby and the bigwigs are bouncing it. 
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SUMMARY OF FRINCITALS ' STATEMENTS 



Each elementary-school principal was invited to submit a statement 
about the FEES program. Thirty-six did so. No structure for the statements 
had been suggested by the evaluating team, so they took various different 
forms. Some were mainly reports of the history and status of the program 
in the principals ' own schools , Some argued the general question of the 
place of FIES in education. Some attempted a ge.neral evaiuation of the 
whole Seattle program. Others recited problems and recommended solutions. 

A listing of the most frequent observations, opinions and recommendations 
follows. Each of these appeared at least five times in the thirty-six 
statements, approximately as given. They appear in order' of diminishing 
freo'uency. 

1. Special teachers are needed. 

2 . Thei'e is not enough time in the school day. 

5- FIES should be in the curriculum. 

4. The quality of instruction fluctuates badly from year to ui^r 
year for any child. 

5»' A poor attitude on the part of teachers is fatal to FLES. 

.6. The Seattle program has not met expectations. . 

■ 7. , The program was Imposed on teachers and- principals, not 
developed by them. 

B. FEES is source of frustration for untrained teachers . 

9. FL has a lower priority than most other subjects. 

10. Success is not to be expected under the present arrangement. 

11. ' FL should not be forced on children who do not want it or 

who need the fundamental subjects. 

12. A poorly trained teacher makes poorly motivated pupils. 

15. TV is not an adequate substitute for a live teacher; 

The rest of the list represents statements that were made fewer than five 
times, again in descending order of fx’equency. 

14. There is no justification for a FIES program. 

15 . The program is least successful In the fifth and sixth gx-ades. 

16 . Oixly about half of my teachers are actually teaching Spanish. 

17 . TV helps relieve the pressure on teachers. 

13. Most parents want us to be concerned with the basic subjects. 

19. Most teachers dp nothing but turn on the TV. 

20. Teachers are negative because they lack training. 

21. Secohdaryteachers are critical, not helpful. 

22. The program- should be iraproved or discontinued. 

25 . Children don't lilce Spanish. 

24. Teachers and principals should not have a choice about 
participating in the program. 

25 . The effects of FL learning are riot lasting. 
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,27. 

2B. 

29. 

30. 

, 31.. 
• 32. 

33. 

34. 

35. 
56. 

37. 

38. 

39. 

40. 

41. 

42. 

43. 

44. 

45 . 

46. 

47 . 

4B. 

49 . 

50. 
51* 

52 . 

53« 

: 54 . 

55 . 

...56. 

. 57. 

; 58. 
:^59. 
60. 

;6i. 

i 

,62. 

' 63* 

64 . 

65. 

66 . 



FLES should begin in grade one. 

TV schedule is hard to accommodate. 

TV is not usable, for some teachers. 

Uninterested teachers use the "pressures" of teaching as an 
excuse. 

The college education sequence should require FLES methodology. 
The content of FLES is not adequate in the upper grades. 

More Spanish to the "less crowded" Junior-high program. 

The lack of teachers makes FLES hard to administer. 

Parents complain when teachers don't teach Spanish. 

FLES should be taught before or after school. 

The program is being followed in our building. 

On the whole, most teachers, parents and children are 
enthusiastic. 

There are always some teachers who oppose any change. They 
feel insecure, but usually fall into line later. 

About the fourth or fifth grade , FL should become elective , 
assuming that it started in first grade. 

Teachers who have made the effort to get proper training are 
to be praised. 

Parents and children reflect the attitude of each teacher. 

Too many principals have negative attitudes. 

We need more equipment. 

Third- and fourth-grade teachers are unhappy because the flfth- 
and sixth-grade teachers spoil the contliiulty. 

Parents don't support the program. 

The program is not . adequately financed. 

The Junior high school stops the continuity. 

The program is well planned, but there is room for Improvement. 
The central staff has given good help.' 

The higher the grade level, the more threatened the teacher feels, 
The administration doesn't understand what it .is like in the 
schools • 

FLES does not serve individual growth, but only national needs. 

A specialist program would be, good, but it cannot be Justified 
fina.ncially. i 

Principals are in the uncomfortable position of supporting the 
program against their better Judgment. - : • 

It is better not to have FLES when the teacher is negative. 

Limit FliES to grades 3-4, where it works. . ' 

Most of my teachers try. 

The quality of other subjects is uneven, too. 

There are signs of improvement in FLES. 

Improvement is gradual, probably has to be. 

Teachers who are interested do integrate FLES with other snUject 

. matter ,7- ' 

FLES is a success in the third and fourth grades, ' . 

The program has been good for some children. 

Parents expect more , than -Is possible. 

An inscrylce course, is needed in each, building for a whole year, 

relatively free- bf : mistakes, but FLES is 
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Only a few of the thiry-six statements were decidedly negative, oiie 
of them emotionally and gleefully negative. The i;ge tier al tone was one of 
reasonable examination, and five or six were most positive and optimistic. 

There is no doubt that most principals want more specialized help, 
whether in a fully specialized program or not. Most have strong reservations 
about the effectiveness of TV teaching, at least as it is most comaaibnly 
done, and particularly in the upper grades. 

As in the case of teachers, there seems to be little understanding of 
the educational values of language learning, other than the remote potential 
for bettering international understanding. Perhaps nobody has told them 
about the personal values, but, more likely;, they have not been iistening 
since the program was "imposed" on them ten years ago. That ghost keeps 
rising up. -■ 

At any rate, most principals would welcome some tangible assistance 
that would make teachers more sympathetic and the program more stable. 
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SUMMAJRY OF PARENTS ' QUESTIONNAIRES 

ATDOut one thousand gueationnaires for parents were distributed among 
the elementary schools. Some did not use them; some reguested more foi’ms; 
some made moi'e copies for themselves. 

A total of l406 usable survey forms were returned to the evaluation 
team, representing most of the Seattle elementary schools. The representa- 
tion was not equal nore proportionate. One school returned over two 
hundred questionnaires , This - could have severely biased the sample ; but 
apparently did not, since this package showed the same distribution of 
attitudes as the whole sample. 

Another possible source of bias was the highly selective distribution 
of small numbers of forms in some schools. In seme cases it was obvious tlfet 
faculty numbers themselves /had completed^ forms, uniforntLy expressing 
negative attitudes. This was apparently., balanced, however, by an equally 
uniform selection for positive attitudes in some other schools. 

There is no way to be sure that the sample is or is not a fair one, 
so that a rigorous statistical treatment of the survey would be foolish. 

Our observation of , the geographical distribution of the responses, and our 
examinatibn individually of all l4o6 responses leads us to have a high 
degree of confidence in the surveys 

Responses were sorted into six categories, as summarised below. 

. ■ Positive ' 20?- 

Rathsr oositive 29^ 

Neutral 9 $ 

Mixed . . 

Rather negative 10?) 

Negative 

Under "positive” are included only those parents who praise both the 
idea of FIffiS ;‘?.nd: the Seattle program. Usually, they also indicate that 
their childxen are enthusiastic, and they typically include accounts of 
the, .progress; shown by their children and descriptions of how the children 
use Spanish, at home (games, songs, counting, at mealtime, teaching baby 
brother, etcr. ) 

The '’Rather positive" responses range from solidly positive attitudes 
downward to bhrely positiye onesy .. In some cases the parents are enthusiastic 
but say that the ; children are not ; pome, of these parents show that they are 
'vmainta^^^ . a positive attitude,; but with some reservations about details. 

T^icaliy, this eategory shows more check marks than written comments . 
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The "neutral" group are those who filled out the forniis in a perfunctory 
fashion, leaving sane blanks unfilled, and checking or commenting "no 
opinion" on the main questions. 

The "mixed" category is really mixed. Often, on the same form some 
responses are quite inconsistent with others. Some are merely ambiguous. 

The vast majority of this group are peurents who like the idea of FLES, but 
who are rather negative about the Seattle program. In a few cases, strangely, 
the opposite is true. 

"Rather negative" is the mirror image of 'rather ,-Jsitive," mostly 
check marks, with comments ranging from barey negative to definitely 
negative. 

"negative" means unmistakeably negative, toward both the idea and the 
actual orogran. The comments often are duplicates of negative comments by 
teachers. In some instances, they are written by teachers who, we suppose, 
are also parents. In many other instances, the most negative comments are 
written by semi-illiterate parents who want to get rid of frills and 
concentrate on the "basic" subjects. 

Observations . A fair number of tjarents said that Spanish was sooken 
at hotae, either natively or as a language learned in school or college. 

All but one or two of these belong in the "positive" category, and most were 
very enthusiastic about the program. 

A considerable number of parents commented that the program had gone 
well while the children were in grades three arui four, but had taken a turn 
for the worse in the upper grades. Most of these had kept their positive 
attitudes, but some had not. 

A great many parents said that their children were bored by TV. A 
smaller number praised TV and said they watched it at hone. 

Ac astocishijatg nunber of parents said that, until the survey form came, 
they had not known there was a F1£S program. Most of these expressed posit ie 
attltiides, and much of the "neutral" category is made uo of such t* rents. 

In all categories, it was made clear that most parents had no cocasunice- 
tlon with the schools about the FLES program. 
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A SAMPIE OP COJMENTS FR(»I KAHEHTS’ QUESTIONRAIKES 



1. Too soon. Should learn English and stress good writing. 

2 . I feel the time could be better spent on other subjects. Even the 
social studies curriculum does not stress South Amei ican countries 
new. 

5* TV is unsatisfactory method of teaching. Spanish is not a basic 
recuirement like Math, ZA, Social Studies, etc. and should not be 
considered so. Drop it in elementary school. 

I dislike this type of questionnaire. Under no.?: No value. Under 
ns. Yes — eliininated. 



5- I feel thet Spanish in the a.ementary -grades as given at is 

exemplary of the '‘better" education the children are getting (i.e. 
broad exposure with no depth). Under no. Remove from eletaentery 
fprades. More concentration on English, Ifeth, History. 

I can't see any particular value in taking the language for yearr ant 
then most often dropping it in Jr. Hl{^i. I feel the time used for 
Spanish could probably be put to more valuable use in something else. 

7. Vouln rather see more time spent on A .-ithnetic , lA or such. D" not 
see any purpose in a Spanish lesson at thesieoentary level unless 
ouolls are better stimulated towards this subject. 

7 . We are new to the Seattle school system. From what I understand, 

the Spanish is taught via TV. My fourth grader tsas learned very little 
from this approach. We were in another school system where our 2 
daui^ters had regular Spanish teachers in the classroom and both feel 
they gained a fair amount from this teaching. However, I am beginning 
to have soam reservations about the value of grade school Spanish. 0-- 
seventh grader came into thisaystem after J years of grade school rpacish 
and one semester of 7th grade Ssaclsh. She was put into a beginning 
Spanish class and is quite bored. Therefore, my conclusion is that 
grade school Spanish is a waste of tine If the child is not allowd to 
p rogress b eyo n d beginning Spanish in 7th grade when capable. 

?. Other things more important. 



10. The students are not ready for a foreign lengua.*^ at this age. 

11. In a Spanish- speaking area (i.e. Southwest US) fine — otherwise, not 
until Jr. Hi^. In elementary school a ’'frill*' — in this ares. 



12. I feel that Just teaching our children to read, write and understand 
our own language is enouj^ for the elementary schools. 




15* Xt la not well taught. It should either be well taught or dropped 
completely. 
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Interesting for soiae children but not really necessary at this level. 
Would prefer more lA. 

I didn't know it wasbeing taug^it till this paper came hone. Tpree other 
sons who have taken Spanish in Junior High are enthusiastic. The 
problem seems to be the TV presentation. A foreign language needs to 
have the personal contnet between teacher vnd student as well as the 
lab eQulpment of reconlings, etc. As taught in the elementary school 
it has destroyed my child’s Interest in the sub.iect. 

It is more Important to get more English knowledge and if desired, to 
take a foreign language In Jr. or Sr. High. 

Foreign L a n g u age rccuirements are not in favor at the University level. 

Teaching a language is good, but I wonder if French, Latin or Germn 
mi^t not be moi^ useful in future years to the children. A spacial 
teacher should visit each room at least once (preferably twl(e) a 
week. TV isn't needed. I don't believe it has been a successful 
teac h i n g media; at least for third grade and under. 

Takeaiay TV and get qualified teachers. 

Should be taught by special teachers, fluent in Spanish. 

How about It being elective. More important for them to learn English. 

I know Spanish and never use it at all. For most people Arit.';n)et.lc and 
Lang, is more Important. 

If Spa ni sh Is to be taught in elementary school, I tid.nk it should be 
taught In the classroom and not as a television class. 

Approve of the idea, but it seems to me the program really recuires 
specialists. 

Idea of FL OK, but why limit it to Spanish only' (And why Spanish'^ 
Children don't seem to be dextLving any benefit. Idea of program is 
fine, but I can't see results, so might as well droo it. 

I would like It eliminated altogether. I think the tlnse could be 
better used for subjects such as !teth. Reeding and spelling. 

French would be more universal. I would like to see French taught in 
place of Spanish. 

Time should be spent on reading. 

Comple te waste of time... classroom teacher mast be fluent... THE ONET 
TEZZB Mr CHILDREH HAVE lEARBED FROM THE SRA2TISH PROGRAM IS TEAT THERE 
ASS OTHER LABSOACZS TBAH ESGLESE. 
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2?. If they start in 7th ^pradey they still have 6 years before they must 
show sufficiency for college entrance. Bo use for it in elementary. 
If it is carried on in elementary, either it should be done by ell 
classes or not. Seems to be optional with the teacher. . .children 
bored, kills Interest for later on. 

33. Should be presented by a specialist to come to the school. Large 
units taught in auditorium and then breaking up into smaller units 
for study. Teacher must pro.iect enthusiasm. 

31. Jr. High is time enough... so little follow-up. . .teachers have plenty 
to teach as is... can't learn Spanish by watching TV 15 min. There 
must be drill like in other subiects. 

32. I think every elementary teacher would have to be sold on teaching 
Spanish and be proficient in it to have the program worthwhile. 

33 . TV no Inspiration to the children. Too necl^nlzed. 

5U. Stv^dents become disinterested because teachers are not oualified. 

35- Once they start to learn .Spacdsh it should be continued every year. 

3^. Before having Spanish she could not speak any FL. Bow she is not 
only Interested in Sp., but in several different languages. 

37. Very important to have a FL other than our own. It should te as a 
regular class. 

5'. Stronger follow-up from grade school start. 

39* Should start in the first grade and be continued in each grade as 
are Hath and LA. 

Uo. Enriches their outside reading. Son In 9th grade now reading IBERIA. 
Brings forth desire to travel and study in Spanish-speaking areas. 
Adds to students' interest in contemporary problems, l.e., grape 
boycott-migrant farmworkers in Takiaa. Keep up the good work dene 
by excellent teachers. 

Ul. T!»y should start it earlier. 

Us. More of it. 

U3. •start in the second or third grade and have it each year instead of 
only oertalo. grades as it is now. 

UU. Would like to see it stronger. 

U 5 . If Sp. Is discontinued I would hope they would have another language. 
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h6. Needs to be studied every day. Start in first grade. 

^7* To our knowledge* at the grade 3 and 5 level, the methods used seem 
good. It appears as if the tape recorder and the”langoage machines' 
• are intriguing devices* particularly for boys, and provide a live 
conversation approach which holds their interest. 
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C0£C1Z7SI0NS 



A. Strengths of the Seattle FUBS program. 

1. The vast majority of school personnel and parents view FI£S as 

an essential or desirable element in the curriculum. i 

2. In the large nusiber of classrooms where the program is activel^ 
pursued, the level of accon^jlishment is generally good, and 
goals are being met. 

5- The television lessons, when actively supported by personal 
follow-up, are effective. 

h. The quality of help supplied by special personnel is excellent 
and well received by teachers, principals and odiildren. 

5- Parents generally support the existing program, especially 

when their children are in the classrooms where FIJES is actively 
pursued. 

6. Special adaptations of the projgran in various schools are gener- 
ally effective and well done. 

B. Wealmesses of the Seattle FI£S program. 

1. Poor morale among teachers and principals is adversely affecting 
a majority of classrooms. 

a. Principals who feel that the program was forced on them 
do not provide enthusiastic leadership. 

o* They foster negative attitudes among teachers «nd then 
make the teachers' participation optional. 

c. Teacheirs who are not adequately trained in Spanish or in 
teaching methods feel ^ry Insecure and Inadequate. 

d. Teachers who try to use television lessons as a sole means 

of teac hin g find it ineffective and destructive of children's 
motivation. 

2. The Board of Education has not given Spanish status as a serious 
subject, particularly in the matter of allotting time for it in 
the school day. 

5- Most teachers aad principals have only a superficial understanding 
of the purposes and theory of language learning. 

The Inservice training program has not been adeouate in quantity 
nor in ready availability. 

5* The number of specialist available to help teachers has been and 
is woefully Inadequate. 

6. Centrally-su]}plied supportiiig materials have not been available 
in sufficient quantitjir, considering the very real problems of the 
classroom teachers is finding 'tine to prepare lessons. 

7. Television lessons, though of good quality, are less effective at 
higher grade levels, becuase of children's habituation to che 

mediu medium, a lack of variety in the content, and the iiiflexibildty 
of the schedule. 
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B. Weaknesses of the Seattle FLSS program (cont.) 
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9. Children in low socio«^conomic areas are usually deprived of 
a chance to learn a foreign language, on the mlstakai grounds 
the subject has utility only for the upper classes. 

9 . Communication between the administration and the schools is 
poor (partly for lack of special personnel.) 

10 . Communication between the schools and the parents of children 
- is .worse . 

11 . Communication between the elementary and the secondary schools 
is worst of all. 

C. General Conclusions 

1. The FI£S progreua, as presently conceived, is essentially sound 
and potentially effective. 

2. Critics of the present program are often quite wrong in their 
understanding of FUSS theory and their views of what is required 
to change things for the better, but they are right in asking 
for a more serious treatment of the program. 

5 . Changes within the present framework could profitably be made 
in directions suggested by teachers and principals, particularly 
with regard to: 

a. Shifting some of the regular teaching load to specialists. 

b. Providing help toward individualizing instruction. 

c. Adapting to the special necessities of upper grade levels. 

d. Believing classroom teachers of some of the most time- 
consuming elements of lesson planning. 
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sup^rt of supervisoisa^d principals in helpinrtLm^r^solvriheiJ* 

£-S:i?S —‘SsS 

festering of rancor and resent,Knt, nore easily prevented ttoo“SS? 






wo^ontrtbnte in^nsely to iSreved®ariSnS?iln“Sf 

cooSs that'Se?J":;t ererto5rnSirorXnlor"S2^oh“r'^ 

oSi— 

^tre\eerrerlitl^;rt^^t1lf^e^:e:neJjir°ir?b:^^^^ 

^es’^T1o°^“:a“e retS'r are1t"?^fi:‘r f ^ 

forded e o ual status with other su^nV fv^-g in the 

'*°^°«* ““ tamlnlstratlon shonS not be 

«?r^ prograais, provided these are k“t 

nsistent with FIES goals and are organized with the helo of T?Tpq 
consultants approved by the administration. ^ 
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Sufficient numbers of FIES consultants shoold be provided so that a 
Spanish consultant could be laade available at least once a week In all 
classrooms In which Spanish Is taught . One of the greatest strengths 
of the program is the service rendered by the consultants, all of vritiom 
received grateful expressions of praise from teadiers and principals 
alike . It is envisioned that the class per week taught by the con- 
sultant would be one of the best means of providing in-service training 
without infringing on time outside the regular school day. In such case 
the classroom teacher, of course, can only benefit from the experience 
by remaining in the classroom idiile the consultant teaches. The mere 
presence of the consultant in each class once a week would automatically 
overcome some of the harsh feeling that teachers have expressed with 
respect to lack of administrative hslp in solving their classroom 
problems . 

When psychological health has been restcaeed among FI^S teachers, it is 
recommended that a more ambitious in-service program be designed to 
reach on a regular basis every teacher needing such a course . This 
can partially b*» Ar;hiev*»d *»r;nnnTn1 r^Tly and iii-t ng un- 
reasonable inconvenience and loss of time for teachers through the 
accomplishment of reconmendatlon n»™^r five . Nevertheless, it is felt 
that a good strong in-service program should include a Spanish language 
course geared especially to the needs of the FLES teacher. A special 
course of this kind, with stress on both methods and language should 
in time diminish some of the feelings of inadequacy and frustration 
expressed particularly among fifth and sixth grade teachers- 

It is strongly recommended, in li^t of the extreme need^ that the 
administration take measures to provide an adequate supply of 
appropriate materials for teachers of all levels in each building . 

In line with this, a work-ro<ai for Spanish teachers who should, 
ideally, be granted released time for preparation, should be provided 
in each building where Spanish teachers can work together to seek 
solutions to their common classroom problems. 

The administration should explore the possibility of providing a 
special Spanish program within the framework of the newer un-graded 
schedules . In some buildings there seems to be a willingness to 
proceed experimnetally provided some encoura^ment is lent from the 
administration. It is strongly felt that where they are done well and 
soundly, local options should be given impetus. 

The adnrf,nistration should resist the tendency to make FLES a selective 
or elective sub,ject . Proper dissemination of information with respect 
to the underlying philosphy of FLES would of itself dispel notions that 
any special group of children benefits more than^' another from the 
study of a second langmge. 

The school district should naike an official plea to teacher -training 
institutions to require at least minimal training in PLFS theory and 
practice in course leading to certification at the elementary level . 
Obviously , the desired result of this recommeridation depends upon 
other institutions, and, of course, this is a plea that has been made 
before. Still, it should be made again. 



